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Dear Executive Board,
After having worked over the past five years with a Numerus Fixus for our Bachelor programme
International Business Administration IBA we would like to ask your support for a request to the Ministry of
Education to change to so-called ‘Aanvullende Eisen’ as our system for admission as per 2023-2024.
Although we have learned to work with the Numerus Fixus system since its inception in 2016-2017, and
finally have managed to end up with the envisaged number of enrolments, we are very much convinced that
this approach is not the suitable one for our IBA programme. A more extensive description of our
considerations can be found in our request for advice dated 17 June 2021 (attached). We did not include
these considerations in our formal application document as the application document needs to be sent to
NVAO and most likely will also serve as input for a panel to be installed by NVAO to judge our proposal, for
which these considerations will be less relevant.
Our considerations and the application document have been sent for advice to our Programme Committee
and our Faculty Council. Both have provided us with a positive advice.
In its advice dated 6 September 2021 (attached), the Programme Committee has let us know that the
admissions model of Additional Requirements seems to have a good match with the intention of the IBA
programme to create a highly diverse student population, with sufficient attention given to the aspect of
inclusivity. Moreover, the Programme Committee has let us know that working with additional requirements
should not support of trigger growth of the programme – which indeed is not our intention. For the future
years we expect a modest growth of the IBA intake, but in line with the concept of additional requirements
we will not put a formal cap on the programme, implying that we will properly monitor the quantity and
quality of the intake each year, and adjust requirements if deemed appropriate.
In its advice dated 7 October 2021 (attached), the Faculty Council has suggested to give more weight to the
element of motivation. In the proposal we give CV and motivation equal weight, and applicants can freely
choose which of the two they would like to highlight. A good motivation can bring the same amount of points
in our rubric as a good CV. Hence we think that we have created a fair level playing field in this way. We
would be against giving a greater weight to motivation:
- research shows that motivation is a highly unreliable indicator in the admissions process: we do not
know if the applicant has written his/her motivation him/herself, we do not know if the motivation is true,
and it is difficult to measure, score and compare motivation;
- from a very practical perspective: giving more weight to motivation might lead to more applicants
choosing motivation over CV – which is certainly something that we do not want given the highly
laborious procedure of evaluating motivation.
Hence, we would like to keep the current approach.

We intend to work with grading tables for the evaluation of GPA and with rubrics for the evaluation of CV
and motivation in order to safeguard a fair approach towards all applicants. On their request we have
shared these rubrics with the Faculty Council, and the Council has let us know that these rubrics seem to be
robust and of good quality. To prevent undesired behaviour among the applicants (tailoring of CV and
motivation to the characteristics of the rubric) we will not share the rubrics with the outside world. Still, if
NVAO and/or the evaluating panel would like to see our rubrics we will of course make them available to
them.
If you would agree with our proposal, we kindly ask to send the proposal to NVAO for advice. From the
protocol (attached) you can see that NVAO can decide to install a panel, providing them with an advice. The
panel may want to pay a site visit to Erasmus University to discuss the proposal with the various
stakeholders.
Please note: the panel is allowed to take a maximum of three months for their advice.
Please also note: the final request of the CvB, supported by ad advice of NVAO and probably of a panel
should arrive at the Ministry of Education not later than 1 May (2022).
As there is always a chance that the panel/NVAO advice requires adjustments for which we should also
have sufficient time we would like to suggest the following timeline:
- formal request of CvB to Ministry of OCW: end of April
- internal processing time after advice of NVAO & panel 1 – 15 April
- maximum processing time of panel (three months): 1 January – 1 April
- sending out request for advice to NVAO: before Christmas break
This would imply that internal decision-making should be finalized clearly before Christmas.
Kind regards,

Prof. dr A. Richter
Dean

Attachments:
•
Application Document ‘Aanvullende Eisen’ dated 16 June 2021
•
Policy considerations ‘Aanvullende Eisen’ 17 June 2021
•
Advice of the Programme Committee dated 6 September 2021
•
Advice of the Faculty Council dated 7 October 2021
•
NVAO Protocol Aanvullende Eisen dated 10 February 2014

Cc: drs A. Meijdam and A.J. Monster
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1. Introduction
For its admissions procedure to be in place as from the academic year 2023-2024, the Bachelor
programme in International Business Administration as offered by Rotterdam School of
Management, Erasmus University wants to make use of the option offered in the Dutch Higher
Education Act, Article 7.26, to work with ‘Additional Requirements’ based on a specific educational
concept, in this case, the concept of the international classroom.
In the following paragraphs a description of the envisaged approach will be provided, which starts
with the Intended Learning Outcomes (ILO’s) of the programme. As a next step the ILO’s will be
related to the educational goals of relevant courses in the IBA programme, in order to establish
alignment between ILO’s and educational goals.
In the next paragraph we will elaborate on the importance of the composition of the student body in
the IBA programme, and on the element of ‘ambition’.
Based on the previous descriptions we will then propose a selective admissions system based on two
equally important components:
- The international dimension: international background, international experience, motivation
for an international programme
- The performance dimension: the role of the previously obtained grades
In the final paragraph we will describe how we plan to execute the chosen selection approach.

2. Additional requirements: reasoning from intended learning outcomes
The sequence presented below reflects the chosen approach by the programme to justify working
with additional requirements. It starts at the end: what kind of a career does the IBA programme
prepare its students for?
additional requirements

assessment

international classroom concept

intended learning outcomes

job requirements

career (in international business)

We often present our (future) students an example like this:
“
10 years from now you may find yourself involved in a business project for a German company
executed in the United Arab Emirates. The project management team is composed of people from
the US, the UK, China, Germany and local people from UAE. You yourself will have to bring the input
from your specialisation in a certain functional area in business, and you will have to work with
people from all these different backgrounds: different nationalities, but also different areas of
expertise.
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To be successful in this project you will need to possess sufficient business knowledge. But moreover,
you will also need to be able to productively operate in a foreign environment, for a foreign company,
cooperating with people from different nationalities, with different cultural attitudes, who might
have different opinions on time management, or on providing and receiving feedback. To this end
you will need to have certain intercultural skills, like openness, tolerance and self-determination.
We also expect that you really like to work in a situation as pictured here, and that you have learned
to appreciate differences in working habits, in approaches and that you are able to take a relative
stance towards your own convictions and habits.
The company hiring you will have made sure that you will be able to function well in this project. In
their job requirements they have explicitly mentioned that next to factual knowledge, cross-cultural
competence is required.
“
The possession of content, skills and attitudes is reflected in the total set of Intended Learning
Outcomes (ILO’s) for the IBA programme. And focussing on the international and intercultural
dimension of them: they are given special attention.
This knowledge and competence should be acquired by the student in the programme. Very
practically: actual cooperation in teams with people who are different is practised in a variety of
courses. Fruitful cooperation among students is facilitated by presenting them a ‘living laboratory’: a
highly diverse group of students, having the right attitude to really find out what it is to work in
culturally diverse teams on business subjects.
In order to reach these educational goals, the programme needs to make sure that:
- there is sufficient variety among students
- students who are admitted to the programme have a sincere interest in the international
and intercultural dimension of the programme

3. The international classroom concept at IBA
As said, IBA prepares its students for a career in international business, by providing them with
relevant content in the field of business administration and by providing them with skills and
attitudes to successfully work in internationally composed teams, in the Netherlands or abroad.
By immersing students in an international classroom, consisting of a large group of students with
highly diverse backgrounds, students can actually practice these skills in the programme.
Providing international content and developing intercultural skills takes place in a number of courses
in the IBA programme. In this respect the programme can be analysed using the Intended Learning
Outcomes at the programme level and the educational goals at the course level.
IBA makes use of a matrix in which the more global Intended Learning Outcomes are put on the
horizontal axis and the courses, with their respective educational goals, are put on the vertical axis.
In this way it becomes visible where Intended Learning Outcomes are realized within specific
courses. ILO’s are grouped in three categories:
- Content related (3 aspects)
- Skills related (4 aspects)
- Attitude related (3 aspects)
Not all Intended Learning Outcomes are relevant for establishing the international dimension of IBA.
Below, an overview is presented of those content, skills and attitude aspects which have a clear
international (content) and/or intercultural (skills, attitude) dimension. A full overview of the
Intended Learning Outcomes for IBA is included in appendix 1.
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3.1

Intended learning outcomes related to the international classroom concept

I. Content related aspect: Intended International Learning Outcomes

ILO 2. Demonstrate knowledge of the economic, environmental and social impact of organisations
on societies locally and globally.
II. Skills related aspects: Intended intercultural learning outcomes

ILO 6. Demonstrate being able to work in diverse teams.
III. Attitude related aspects: Intended intercultural learning outcomes

ILO 8. Demonstrate a mind-set of working according to principles of trust and integrity, make the
values of a multicultural and international orientation the basis of their view of people and
society, and accept corporate social responsibility and sustainability as values.
ILO 10. Demonstrate a critical mind-set of recognizing one’s own limitations, be prepared to revise
one’s own views when needed, and understand and interpret cultural limitations and restrictions.

As can be seen above, IBA distinguishes between international and intercultural learning outcomes:
- International is defined as content-related and does not relate to the processes taking place
among students
- Intercultural is defined as process-related and focusses on the processes taking place among
students
As a result, in the IBA programme, with regard to the international dimension, four ‘archetypes’ of
courses can be distinguished:
1. courses with a regular content, not necessarily international, having a regular learning
process; for instance, a first-year course in Mathematics, where students attend plenary
lectures and do exercises on an individual basis. Little or no group dynamics is involved in
this course, hence intercultural processes are absent.
2. courses with a specific international content, but with a regular approach to the learning
process; for instance, Economics, where students attend plenary lectures and do two cases
on an individual basis. For Introduction to Business, students study global drivers of trade.
3. courses with a regular content but taught in such a way that the dynamics of an
international student population are in place. For instance, courses taken on exchange do
not need to be international but are taken in an international learning environment.
4. courses that combine international content with an international learning approach, not
only by attending lectures or studying literature, but also by working in small, diverse groups
on assignments. The Professional Development & Mentoring course focusses to a large
extent on the student as a person in an international group in an international programme.
The Organisational Behaviour course and the Human Resource Management course both
take an international approach within one of the functional areas in business and make the
students work on assignments in diverse groups.
In this way it is possible to develop a second matrix:
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Table 1: international and intercultural in IBA
Content dimension
(international) = >
Process dimension
(intercultural)
Learning process

Intercultural learning process

content

international content

Various basic content courses,
such as Mathematics

Introduction to Business
Marketing Management
Economics
Strategic Management
Business Law
Elective Managing Professional
Organisations
Elective Macroeconomics
Elective Finance for Positive
Change
Track module International
Business
Track module International
Business Landscape
Track module International
Business from a Societal
perspective

International Exchange
International Internship
Foreign languages

Organisational Behaviour
Human Resource Management
Professional Development &
Mentoring
Responsible Business Leadership
Minor Leading People Teams
Minor Inclusive Leadership
Elective Global Virtual Teams

3.2 The matrix of Intended Learning Outcomes (programme) and Educational Goals (courses)
Combining the overview of international and intercultural learning outcomes with the list of courses
in the three quadrants that are either international, or intercultural, or both, leads to a concise
overview where the actual international and intercultural dimension within the IBA programme can
be found:
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Table 2: Matrix of intended international & intercultural learning outcomes (i-ILO’s).

Courses Year 1

Professional
Development &
Mentoring

Organisational
Behaviour

Marketing
Management

Economics

Introduction to
Business

International & Intercultural Intended Learning
Outcomes
I. Content
II. Skills
III. Attitude
1
2
3
4
5
6
7
8
9
10

Educational Goals
1. work constructively with diverse others by
employing active listening, feedback and
perspective-taking
2. be self-reliant and take responsibility for
his/her study progress by setting priorities
3. analyse a current societal issue taking into
account different stakeholders
4. demonstrate basic coaching skills
1. Understand basic facts, research findings,
terminology, principles, theories, and
controversies important to organisational
behaviour
2. Describe the foundations of individual
behaviour and how these relate to work
behaviour
3. Collaboratively apply basic organisational
behaviour knowledge to real cases
4. Demonstrate a critical mindset of
recognizing and acknowledging one's own and
others' limitations with regards to human
behaviour at organisations and become
sensitive for individual differences
1. Understand how marketing is a force for
positive change by creating long-term value
for customers, companies and societies in
general
2. Understand why and how marketing is a
central part of an organizational strategy by
seeking to create superior value
Understand that organizations need to
identify and monitor the relevant
stakeholders, macro- and micro
environmental factors/trends to spot and
create novel opportunities for value creation
Develop a thorough understanding of the
fundamental principles and practices in
strategic marketing
Develop a thorough understanding of the core
tactical elements of marketing management
Understand and identify consumer
motivations, needs and decision journeys
Identify concrete real-world examples
illustrating marketing theory and identify
organization problems as being marketing
problems
Ability to develop and communicate a
coherent marketing plan
Ability to analyse a complex business case
with a small group of colleagues
1. To understand producer (and consumer)
behaviour and its impact on markets
2. To grasp basic economic theories and
principles and their impact on business
strategies
3. To develop an understanding of the basic
market structures and what they imply for a
company’s strategic behaviour
4. To apply the tools of economics to solve
business as well some economic problems
1. Analyse a large amount of collected
information and translate this in a clear report
written in correct English
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x

x

x

x

x
x

x

x

x

x

x
x
x

x
x

2. Referring correctly to used sources for
research
3. Understand the main tenants and
underlying assumptions of historical periods
of management
4. Recognize, understand, and explain the
challenges associated with structuring
multinational corporations in order to meet
often conflicting demands for local
adaptiveness to enhance their
competitiveness
Understand and discuss basic concepts and
different schools of thought in strategic
management
Understand how companies use international
acquisitions to enhance their competitiveness
Illustrate ways in which the UN sustainable
development goals affect firm behaviour
Understand and compare the role of
institutional frameworks in shaping a
countries business environment
Understand and discuss system theory on
organizations in their environment
Understand the drivers of globalization and its
consequences for development
Understand the key concepts explaining the
decisions in the internationalization process
Courses Year 2

Responsible Business
Leadership

Human Resource
Management

Strategic
Management

Educational Goals

x
x
x
x
x
x
1

1. Explain the roles that companies play in the
creation of and finding solutions for local and
global sustainability is-sues, including
corruption, climate change and inequality
2. Apply concepts and theories relevant to
how organizations can and should contribute
to solving these issues through the way they
organize themselves internally and the way
they interact with external stakeholders
3. Defend your own standpoint on how
companies can contribute to solving these
sustainability issues
4. Create a plan on how to contribute to
solving these issues
1. Describe and explain fundamental HRM
practices and their theoretical underpinnings
2. Integrate theoretical knowledge and
practical considerations to critically analyse
and suggest solutions for HR-problems and
case
3. Reflect on the role of evidence in guiding
the actions of HR managers
1. To develop appreciation of the
multidimensional challenges that globalization
and changes in technologies (Internet and
digital technologies) pose for strategy
formulation and implementation and how
firms can successfully address these
challenges
2. To gain expertise in applying the knowledge
obtained through this course to diagnose the
reasons for good or bad performance,
formulate strategies that lead to value
creation and recommend organization designs
to implement the strategies

Business Law

x

1. Identify legal issues relevant to the firm and
international issue
2. Apply basic, English legal terminology in
international contracts and other documents
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I. Content
2
3

4

II. Skills
5
6

7

III. Attitude
8
9
10

x

x
x

x

x

x

x

x

3. Follow legal reasoning and how lawyers and
fact finders may evaluate a case
4. Develop a response to ethical and legal
issues that may arise in international business
and the multinational enterprise
Courses Year 3
(partly as from
2021-2022)

International
Exchange

International
Internship

Language Elective

Minor Leading
People Teams and
Organisations for
Excellence

Minor Inclusive and
Emergent Leadership

Elective Managing
Professional
Organizations

Educational Goals

x

1

1. gaining international study experience
2. improving social-communicative skills,
including language skills, through exposure to
different society, culture, university studies
3. improving and broadening the knowledge
in business administration by taking courses
abroad not being part of the home
programme
4. improving self-awareness, selfconsciousness and independence
1. understanding the functioning of
companies in another country than the home
country
2. improving social-communicative skills,
including language skills, through participation
in company activities
3. improving self-awareness, selfconsciousness and independence
1. mastery of a foreign language (different
levels)
2. understanding of limitations of
communication in foreign language
1. understand and explain the major theories
about, and factors that contribute to effective
team dynamics, leadership, and diversity
management.
2. critically analyse and solve practical
problems concerning team dynamics,
leadership, and diversity management
3. identify the strengths and weaknesses in
their own functioning as team members and
leaders in settings characterised by various
levels of diversity
1. explain what social inequality entails and
what its consequences are for education (SDG4
& 10)
2. understand and critically reflect on the
experiences of those that are impacted by
social inequality in an educational context
3.explain the importance of inclusive
leadership in tackling social inequalities
(SDG10)
4.explain and use skills (i.e., empathy,
collaboration, communication, and emergent
leadership) that are necessary in a mentormentee relationship to guide a high-school
student through their preparation for the
transition to university
5. reflect on their personal worldviews and
how these might differ from the worldview of
others
6. reflect on their mentoring experience and
growth in skills and how this has shaped their
understanding of the experiences of those that
are impacted by social inequality in an
educational context
1.To develop a theoretical basis for
understanding the structure and processes
within professional organizations
2.To learn about challenges associated with
managing professionals in knowledge-
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I. Content
2
3

x

4

II. Skills
5
6

x

7

III. Attitude
8
9
10
x

x

x

x

x

x

x

x

x

x

x

x

x

x
x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

intensive industries and acquire toolkits for
addressing these challenges
3.To understand the implications of
technological and societal global trends for
professional organizations
4.To understand the peculiarities of working
context in the professional organizations and
critically reflect on their implications for the
personal career
1.Understand relevant topics, theories, and
research on contemporary teamwork, with a
focus on global virtual teamwork
2.Apply these theories and research findings to
analyze practical teamwork issues
Elective Virtual
Global Teams

3.Use evidence-based, scientific insights to design
interventions for enhancing teamwork
effectiveness
4.More confidently and successfully handle
personal challenges related to cross-boundary
team-based work

Elective
Macroeconomics

1.Evaluate an economy’s state and recognize the
potential for improving the country’s economic
growth
2.Assess different macroeconomic indicators and
policies (fiscal and monetary) that countries
implement
3.Assess the impact/potential impact of
macroeconomic factors/conditions/decisions on
businesses’ profits
4.Compare different economies and assess their
level of development
5.Define and explain macroeconomic
concepts
6.Develop a high-level fiscal policy and
recognize potential implications for
businesses of implementing such a policy
1.Students will be able to understand the
allocational role of finance in society
2.Students will be able to explain the concept
of integrated value
3.Students will be able to apply the integrated
value concept

x

x

x

x

x

X

x

x

x

X

x

x

x

x

x

x

x

x

x
x

x

Elective Finance for
Positive Change
4.Students will be able to explain the role of
integrated reporting

1.provide students with managerial
perspective on international business
activities and decisions

Track module
International
Business

x

2.allow students through case studies to
develop analytical perspectives
3.Give students a through theoretical and
practitioner perspective on the
internationalization processes
4.Assist students in better understanding the
strategic implications and challenges of
internationalization
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x

x

Track module
International
Business Landscape

Track module
International
Business from a
Societal Perspective

1.Understands the process of institutional
development
2.Understands the concept of institutional
proximity and distance in international
business
3.Understands the concept of international
strategy and entrepreneurship
4.Understands the concept of international
institutional context, social change and
environmental impact
5.Conducting country analyses, cross-cultural
negotiation and communication
1. Provide students with the tools to recognize
and understand the ethical dilemmas faced by
firms’ international activities
2.Provide students with the tools to forecast
and/or identify social and environmental
consequences of firms’ international activities

x
x
x

x

x

x

x

x

x

From the overview presented above, it can be derived how the IBA programme brings its
international and intercultural dimension alive: from a description of the future working field, to the
programme level Intended Learning Outcomes, narrowing down to the specific international
objectives the IBA programme has, as it is reflected in the educational goals of certain courses. In
short: it is what happens in these courses that justifies a system of admissions selecting those
students who will be able to actively contribute to reach the international and intercultural learning
outcomes. Hence, for the supply side we have a clear picture.
What is missing so far is the demand side: what kind of students would fit into such a programme?
That is the topic of the next paragraph.

4. The IBA student population: required composition and profile.
The concept of the international classroom can only be successfully executed if certain requirements
are met. Some of these requirements, like programme content and delivery, the composition and
qualifications of the teaching staff, need to be met by the programme management. However,
perhaps the most important requirement for the success of the IBA programme is the composition
of the student body.
Ideally, the group should:
- be large enough to host a minimum amount of diversity
- be as diverse as possible, enabling exposure to as many students from a different
background as possible
- not be dominated by large sub-groups (by nationality, by educational background). Research
reveals that the largest group preferably should not exceed 25%
Ideally, every IBA student should have a sincere interest in the international and intercultural
dimension of the IBA programme. This is shown in:
- openness for people from other cultures
- eagerness to work with people from other cultures
- curiosity to learn from people from other cultures
- integration with people from other cultures
- potential to successfully cooperate in internationally diverse groups
- language mastery at a level that really allows for more in-depth cross-cultural interaction
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Hence, the programme looks for a diverse group of students, bringing the right attitude.
4.1 The importance of group work
Group-work is an important part of the IBA programme and therefore there are many courses in
which group-work is conducted
The relevance of group work is explained by two factors:
- much work in a future career will be conducted in teams (for instance on projects)
- as the aim of the programme is to prepare the students for an international career, it is very
likely that much of future work will be conducted in internationally diverse groups.
Both things are trained specifically in the IBA programme.
Prospective students are explicitly informed beforehand about the importance of group work in the
IBA programme.
4.2 The importance of integration – the challenge of the home population
A ubiquitous phenomenon in international education is the fact that the home population mingles
less with the international students than the international students mingle with each other. This has
been observed around international exchanges for a long time, but it also becomes visible more and
more in international programmes, attracting full degree students. It is certainly not bound to a
certain country:
- if students go on an exchange to a school in France, they will mingle with other
internationals, from China to Brazil, but not or less with the local French students
- however, if students go to Brazil, they will mingle with other internationals, from China to
France, but not or less with the local Brazilian students.
The usual explanation for this phenomenon is the fact that the home population has strong social
ties in the home country (family, friends, activities like sports, hobbies, side jobs) plus the ease of
speaking the national language quickly leads to the inclusion of fellow countrymen and the exclusion
of international, non-native speakers.
For a school based in the Netherlands this comes down to the question of how to successfully
integrate international students with the students from the Netherlands. Given the ambition of the
IBA programme to admit students with a sincere desire to learn in diverse groups, the selection
criteria should be in line with this.
Within the programme there are sufficient options to stimulate or even guide this integration
process. One of the ways to do this is by creating student groups composed by programme
management, and not allowing students to make their own choice. At the beginning of the
programme this is done – for courses like the Professional Development & Mentoring and
Organisational Behaviour. In this way the programme makes sure that the new first-year students
will be exposed to maximum diversity – probably more than they could achieve by themselves and
at the same time avoiding that an undesired clustering of students with the same nationality takes
place.
After the first two blocks, the choice is more often left to the students themselves and then the
programme hopes that the intercultural ‘incubation’ at the beginning has been so successful that
students still actively look for students from a different background when they need to form groups.
The programme sees active international mingling as an indicator of success of the concept of the
international classroom.
4.3 Measuring what we try to achieve
We conduct some measurements in order to find out about the international ambitions of our
students on the one side and to make students aware of their preference and biases in this regard.
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When the IBA students have just entered the programme, they receive a short survey, the B.1
Monitor, which also includes questions on the international and the intercultural dimension of the
IBA programme. We ask a mix of intentions and ambitions, but the follow-up on some of the
questions can be measured. For instance: ‘in your third year: do you plan to go on exchange?’
Upon graduation, the IBA students receive the exit survey. The questions on the international
ambitions e.g. are included again in the exit survey, allowing us to compare (at a global level, as after
three years, the composition and size of the population has changed).
These are the questions we ask our students, shortly after they have started the programme, and
after they have graduated from the programme.
We inform our students after the survey what we exactly tried to measure with these questions, so
we have added categories:
• interest
• intentions
• expectations
• behaviour
• self-perception of knowledge, skills and attitudes
Q 1: measuring interest:
❖ I am interested in the international dimension of the field of business
administration/management
Q 2: measuring behaviour:
❖ I intend to go abroad (via exchange/internship) during my studies in IBA Intention (and can
be measured as behaviour later in the programme:
Q 3: measuring intention and behaviour:
❖ If I have to work in a group and I am able to choose my own group members, I actively look
for cultural/international diversity in the group
Q 4: measuring intention and behaviour:
❖ In informal/social groups I actively approach students from a culture which is different from
my own
Q 5: measuring expectations and self-perception
❖ I can work effectively in a team with individuals from different cultural backgrounds
Q 6: measuring expectations and self-perception
❖ I am able to work effectively in a foreign environment
Q 7: measuring behaviour
❖ I have several close friends from different cultures
Q 8: measuring self-perception
❖ I can express myself in writing effectively in the English language
Q 9: measuring self-perception
❖ I can speak effectively in the English language
Q 10: measuring intentions
❖ I would like to live abroad after graduation
Q 11: measuring interest
❖ I like to learn about other cultures and their customs
Overall, scores are high. The scores are probably not surprising for students who have deliberately
chosen for an international business programme. Scores are similar over the years and the pattern is
remarkably stable: it’s the same questions scoring (very) high, and the same questions scoring a bit
lower.
If we break down on categories, understandably, scores on the interest questions are the highest.
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The other top-score is on intention to go abroad during studies – which we can compare with actual
behaviour later in studies.
The questions on actual behaviour are the lowest-scoring ones: actively approaching people in
informal groups who are different, having friends from different cultures and choosing group
members.
Finally, also the other intention question (like to live abroad) can be compared with actual behaviour
after graduation.
As said, after graduation we ask the same questions, and compare them with actual behaviour. By
far the most interesting finding is that students score themselves lower on certain questions. It
would seem that having been in an international classroom has made them more modest towards
their intercultural competences, which we consider to be a valuable insight.

5. From the concept of the international classroom to additional requirements upon
admission
5.1 International profile: carefully composing the international classroom
The first indicator of the international profile of applicants is nationality. This allows the programme
to consider an applicant as being either ‘Dutch’ or ‘non-Dutch’, split for nationality and country of
origin.
The normal composition of the IBA population is presented below:

Dutch
Non-Dutch
total

Already in the
Netherlands
20%
5%
25%

Coming in from abroad

total

10%
65%
75%

30%
70%

Each of the four subgroups brings their own dynamics to the programme:
- The largest group is not Dutch and comes from abroad. This group brings the international
flavour to the programme
- The second largest group is Dutch and comes from the Netherlands. They bring the Dutch
background and the Dutch perspective, and will gain the most with regard to their
international and intercultural knowledge and skills
- The third group consists of students who are formally Dutch but have lived abroad. As the
‘in-between’ group, they tend to function as a bridge between the other two groups
- The same is true for the fourth group, who is non-Dutch, but grew up in the Netherlands
Before, we have indicated that ideally the largest sub-group should not exceed 25% in order to avoid
a too dominant position in the programme. With 30%, the Dutch students go above this. Here we
face however also some political sensitivity – both in politics and in the Board of the university
where we see a clear desire to have a sufficient number of Dutch students in the IBA programme
and who would prefer an even higher percentage.
The total breakdown of the 1st year intake in IBA 2020/2021 is presented in appendices 2 (by
nationality) and 3 (by country of residence).

14

5.2 What the applicants should bring
The IBA programme aims to attract students with the right mindset: those who are really interested
in the concept of the international classroom, eager to closely cooperate with people from different
backgrounds. This dimension is covered by assessing the motivation given by applicants in two ways:
- applicants are either required to provide us with a CV which inform us about the
‘international dimension’ of the applicant
- or applicants are required to answer our motivation question
The relevance of this request is explained as follows.
An important aspect of the IBA programme is its international character. We are convinced that you
will benefit the most from your IBA studies if you are able to work successfully in internationally
diverse groups. We expect that all students selected to participate in our programme will embrace
the opportunity to work and study with classmates from different backgrounds and cultures. We ask
for your CV in order to find out what you bring by background or we ask to you to answer our
motivation question in order to find out about your motivation.
For both the CV and the motivation question we can look at things like
-

-

previous international experience (as a positive indicator for skills in intercultural
cooperation)
the mindset of the student, in particular the ability to cope with new experiences (as a
positive indicator of the applicant’s potential to frankly and positively approach other
students who are different)
frequent past travelling
jobs, internships abroad
voluntary work abroad
fluency in languages, probably illustrated by participation in language training programmes
additional efforts to increase the level of English
having attended Bilingual VWO (TTVWO) or an international school in the Netherlands
a gap year between secondary school and university, to further develop, to gain new
experiences, to live abroad, to do a preparatory programme

Assessing the CV helps us find the type of students we are looking for as international background
and experiences a student has had can be easily seen. We assume that a strong international CV has
a positive correlation with flourishing in the international classroom at IBA. At the same time, a CV,
in particular items like nationality, school type, international experience as reflected in having lived
abroad or in extensive travelling, can only be influenced to a small extent by the students
themselves. Much has been ‘decided’ for them, as they could not exert any influence on where they
were born e.g. Limiting ourselves to assessing the CV would strongly disadvantage those students
with a very local background and limited international experience.
Throughout the years we have learned however that also those very local students, let’s say next
door from Capelle aan den IJssel, lacking any relevant international background or experience, can
bring a very strong motivation for an international programme like IBA. In the current Numerus Fixus
procedure we give equal weight to either a strong CV or a strong motivation, so in this respect we
balance out.
5.3 Motivation as a selection criterion: a careful approach required
Research on the role of motivation for selection purposes and as predictor of study success has not
resulted in the availability of a tool which can properly measure motivation. The contrary is the case:
so far, motivation has not been identified as a reliable instrument for the prediction of study
success. The validity of tools measuring motivation is undermined by various factors. One of them is
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that it is hard to find out if a student is being truthful. This has made us careful with the use of
‘motivation’ as a selection criterion. In the past we had students writing motivation letters, later we
switched to answering six motivation questions, which should enable us to find out if we were
recruiting the right students. Throughout the years we have become increasingly aware of the low
reliability and validity of the motivation factor. Still, we have decided to keep it is place, for two
reasons:
- There is a strong desire among applicants to being enabled to describe their motivation for a
chosen programme. Applicants also benefit from it as it requires them to carefully think over
what they write. It is known that awareness of your motivation has a positive impact on how
you perform in your studies. RSM has been working with a Goalsetting Project for its current
students for several years, and this project has a positive impact. The project simply asks
students what their ambitions for the future are, how this translates in how they see their
studies and how this translates again in concrete study plans for the next weeks to come.
The mere reflection already leads to improved results. Hence, we think that writing down
your motivation can have a positive impact on the quality of your application, and hopefully
also on performance
- As said: not everyone can bring an impressive international CV. Allowing applicants who
cannot boast this internationality to provide us with a solid motivation, enabling them to
receive an equal number of credits on our scoring tables, creates equal chances for
internationals and ‘locals’
5.4 The importance of ambition, the relevance of past performance
Research shows that past academic performance is the only reliable predictor for study success. High
grades obtained in prior education translate to a large extent in future study success, and seldomly
lead to low performance. while students who have obtained lower grades in prior education tend to
continue to perform below average. We are therefore in favour of giving a certain weight to past
academic performance in our admissions approach.
The international reputation of Rotterdam School of Management has always attracted ambitious
students to the IBA programme – from abroad and from the Netherlands. The large majority of IBA
students have achieved good to very good results in their prior education. During the IBA
programme, they continue to be hard-working, performance oriented (and sometimes even
competitive), motivated to go for good grades, and not just ‘passes’, enabling them to be eligible for
the better exchange destinations, for the EUR and RSM Honours programmes, international case
competitions, all this culminating in large numbers of them graduating Cum Laude. International
applicants in particular feel attracted to schools with a strong brand image, reflected in selective
admissions. Non-selectivity is seen not seen as something positive.
5.5 The effect of selection: a comparison of IBA and Bedrijfskunde
We are in the privileged situation that we are able to compare two Bachelor programmes offered by
RSM which are identical in set-up and content, which are also identical in what is asked from
students in the form of exams and assignments and by intended learning outcomes but differ on one
important element: the admission requirements.
The BSc in Bedrijfskunde is the Bachelor programme taught in the Dutch language. It mainly serves
the local/regional market, with 75% of its annual intake stemming from the direct environment
(around 60 kilometres around the university campus). The programme is characterized as lowthreshold: every student in the environment interested in a business programme, bringing the
minimum formal qualifications should be able to enter the Dutch-taught Bachelor in Bedrijfskunde.
Hence, the programme has open admission - which is common practice in the Netherlands. Default
admission is open to all, selective admission is the exception.
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The formal entry requirement is a secondary school diploma (VWO – Voorbereidend
Wetenschappelijk Onderwijs in Dutch) and Mathematics A (intermediate level), Mathematics B
(higher level) of Mathematics D (advanced level). Only Mathematics C (lower level) does not qualify
for admission. The student population is predominantly Dutch – only 5% of the intake is non-Dutch.
Mastery of the Dutch language is a formal requirement limiting the accessibility for non-Dutch
students. The low-threshold approach and open admission system lead to a large annual intake, with
numbers around 1.100 for the past years.
Studies like Bedrijfskunde (Business Administration), Economie (Economics), Rechten (Law) and
Psychology have always attracted large numbers of students – partly because of the expected good
career perspectives, partly because they are broad, partly because of ‘negative choice’: students
who do not exactly know what they would like to do tend to apply for these programmes as they
think ‘this is always good’. Oftentimes this results in low motivation levels and high drop-out rates
after the first year of studies.
The BSc in International Business Administration is the Bachelor Programme taught in the English
language. We have seen that it attracts high numbers of applicants from abroad, with 70% of its
annual intake stemming from abroad. Admission is selective, and is based on two criteria, closely
related to the identity of the programme:
- Students need to bring a certain minimum grade point average, a certain minimum grade for
Mathematics and they need a formal minimum qualification for English
- Students need to show their motivation for an English-taught, strongly international
programme, which can be proven either by a strong international CV or a convincing answer
on the motivation question: why do you want to study in an international business
administration programme?
The difference in admissions requirements has led to large differences between the two student
populations. Negative choice does not really exist in IBA. Students applying from abroad in general
have made a careful decision, as leaving your home country for studies elsewhere is not an
overnight decision. International applicants have thoroughly explored their options – all over the
globe, comparing programmes, reputation of the school as reflected in international rankings and
the tuition fees. They were required to make arrangements for visas and residence permits, for
accommodation, they needed to calculate their budgets and options for funding. When these
students arrive, they are determined to get the best out of their studies.
The mindset of this group of international students has a clear impact on the Dutch students in the
programme. As one of them phrased it a while ago: ‘I have heard that working hard and going for
good grades and working with motivated people is the common thing in IBA, and I would love to
belong to this group.’ Another student let us know: I will not be seen as a nerd when I go for good
grades, as everyone seems to go for that’. Moreover, also the Dutch applicants need to think it over
before applying, as we send a clear message to prospective students: ‘If you are a Dutch student, we
have two great programmes for you, the Dutch-taught Bachelor in Bedrijfskunde and IBA. We expect
students who apply for IBA to be open to working with people with different backgrounds and habits
and be willing to reach out to them. We also expect you to have obtained good grades in secondary
school.’
We know that only about 25% of students in the Dutch secondary school system VWO reach the
required GPA.
This selective approach results in a highly motivated, well-qualified intake, performing at a high
level.
The difference in performance between the students in the Bedrijfskunde programme and in the IBA
programme is remarkable as can be seen in the comparative figures below:
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Table 3: comparing Bedrijfskunde and IBA
indicator
intake
applicants gross
applicants net
% entering year 2
% graduating in 3 years
# students graduating Cum Laude (8.25/10)
% of students graduating cum laude
Grade needed to be top 10%
Applications for BSc Honours (7.5/10)
SR members
SR Board
Case Society
# students going on exchange
# students accepted for MSc IM-CEMS

BSc Bedrijfskunde
1.100
1.500
1.200
65%
55%
6
1.3%
7.8
See table below
33
1
3
See table below
See table below

BSc IBA
550
3.700
2.600
83%
75%
76
17.3%
8.5
60
6
48

Application and admission
The BSc in Bedrijfskunde has an open admission. Gross numbers of applicants include applicants also
applying for other programmes, net numbers refer to students only applying at RSM, and
participating in the Study Choice Activities SKA. BSc IBA has a selective admissions system. Gross
numbers as registered in Studielink include students also applying for other programmes, net
numbers are students uploading their files and documents in our Online Admission Form OLAF.
Grade Point Average
Every year we make a performance ranking reference list for all programmes we offer. The overview
for the bachelor in total, and the overview for Bedrijfskunde and IBA is attached as appendix 5.
In summary: in order to belong to the best 10% of students for Bedrijfskunde you need a grade point
average of 7.8/10; in order to belong to the best 10% of students for IBA you need a grade point
average of 8.5/10.
RSM Honours Programme
RSM offers its own Honours Programme for second-year students – a programme that comes on top
of the regular workload. The programme is open for students in Bedrijfskunde en IBA a like. It has
been agreed that of 40 places, 20 go to students in Bedrijfskunde en 20 go to IBA. Students need to
have passed the first year without any re-sits and their GPA should be at least 7.5/10. Bedrijfskunde
is the larger programme, but the number of students meeting the requirements is modest, which
translates in a lower number of applications and lower numbers of selected students.
Table 4: Applicants and selected students for RSM BSc Honours Programme
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Applicants
Bedrijfskunde
20
26
19
26
33
21

Selected
Bedrijfskunde
17
20
14
20
20
15
18

Applicants IBA

Selected IBA

57
68
79
74
77
69

23
20
26
20
20
25

Case Society, Case Club, Case Competitions
RSM is an active participant in international case competitions, cooperating on this with its Study
Association STAR, which hosts RSM’s Case Club. Currently, the Case Club has 51 members, with 48 of
them being IBA students and only 3 of them being Bedrijfskunde students.
SR – Student Representation
The say of students on how we safeguard in quality of the delivering of our Bachelor programmes is
in the hands of SR – the Student Representation. Students work for SR as a ‘rep’, and for every
course in the bachelor, we have two ‘reps’ in place, who meet on a regular basis with the teacher,
and produce a midterm report and end term report on the delivery of the course. SR has a Board of
7 members, and includes around 95 reps.
For 2020-2021, SR had 6 IBA board members and 1 Bedrijfskunde board member. Moreover, of 95
reps, SR had 60 IBA reps, 33 Bedrijfskunde reps and 2 reps for its premaster programmes. This figure
didn't differ largely over the past years.
Exchange
An appetite for an international exchange has always been higher with IBA than with Bedrijfskunde.
Despite that a large proportion of the IBA student population is international, and there is no need
to gain additional international experience, demand has been consistently high throughout te years.
Table 5: Exchange at RSM 2014-2022
Academic
year

Bedrijfskunde
abs.

Bedrijfskunde as %
of B.3 population

IBA abs.

2014-2015
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

71
83
100
85
115
129
157
166

17%
21%
25%
20%
26%
28%
33%
34%

165
182
215
220
230
212
199
244

IBA as % of
B.3
population
51%
53%
61%
55%
58%
50%
45%
55%

International internships
We see the same pattern for international internships. The percentage of Bedrijfskunde students
conducting an international internship fluctuates between 26 and 41%. For IBA students the range is
54 to 72%.
Acceptance ratio in the MSc International Management-CEMS
RSM offers the MSc in International Management-CEMS, as a member of the CEMS Alliance.
Admission to this MSc programme is highly selective, as capacity is limited due to the restrictions on
the amount of exchange students the CEMS programme can handle. Capacity at RSM has varied
between 60 and 70 over the past years.
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Table 6: Number of applications and of selected students for MSc IM-CEMS
Year Selected
2017 (70)
2018 (75)
2019 (70)
2020 (75)

Total applicants
105
162
208
226

Total IBA applicants
22
25
67
41

Year Selected
2017 (70)
2018 (75)
2019 (70)
2020 (75)

% IBA in total pop.
21%
15%
32%
18%

% IBA selected/applied
95%
96%
39%
49%

Total IBA selected
21
24
26
20

% IBA in programme
30%
32%
37%
27%

-

% IBA in total pop. = percentage of the total applicants that came from the RSM IBA
programme.
- % IBA selected/applied = percentage of the IBA applicants selected from the total number of
IBA applicants.
- % IBA in programme = percentage of the 70/75 students who were initially selected that
came from IBA. Number selected is indicated in parentheses behind the year.
It can be concluded that IBA has always had high acceptance percentages and is very well represented in the MSc IM-CEMS, although recent years show lower selection rates – which is due to
increased external competition.
This competition does not come from the Bedrijfskunde programme: the number of applicants for
IM-CEMS is two per year on average, and only incidentally Bedrijfskunde students make it to the
MSc IM-CEMS.
International transfer for graduate programmes
IBA graduates show quite some international mobility after they have graduated. It is around 8% of
them who apply for graduate studies abroad, and the large majority of them received an offer from
such reputed schools as London Business School, London School of Economics, Cambridge
University, HEC Paris, Sciences Po, ESSEC, Instituto de Empresa, Bocconi, Sankt Gallen, Mannheim,
Copenhagen Business School, Columbia University. Application for graduate programmes abroad is
rare for Bedrijfskunde students: in our last exit survey we did not find a single student aiming at this.
Labour market
We would have loved to also present a comparison on careers: type of job, sector, international,
salary, progress. However, a large percentage of Bachelor graduates continues, either immediately
or after a gap year, with a Master programme, so the effect of the Bachelor programme alone is
hard to isolate. Still, there is quite some information on where IBA graduates land, which at least
gives an impression of career success. The picture for IBA is predominantly international – partly
because many international graduates move again after graduation, either returning to their home
country, or moving to a third country; partly because also the Dutch graduates of IBA accept quite
some jobs abroad. The large majority of graduates of Bedrijfskunde however tend to stay in the
Netherlands – a few exceptions there.
From the above we can safely conclude that the selected group of IBA students clearly performs
better than the non-selected group of Bedrijfskunde students.
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Hence, the educational concept for the IBA programme is twofold:
- The IBA programme distinguishes itself by offering a highly international and intercultural
learning environment, commonly referred to as the international classroom
- The IBA programme distinguishes itself by creating an adequate learning environment for
ambitious students: students who have made a deliberate choice for the programme, who
want to get the maximum out of it, are willing to work hard, and who are eager to make
optimal use of additional chances to develop themselves
The IBA programme has proven over the years that the combination of the two concepts works well
and has led to clearly above average performance and internationality.

6. Additional requirements in detail
6.1
A two-step approach
Although the concept of the international classroom is leading with regard to selective admission to
IBA, our internal screening procedure starts with establishing eligibility in the sense of formal
qualification. The reason for this is purely pragmatic:
- Establishing eligibility is relatively easy and not very time-consuming
- Evaluating CV or motivation is more challenging and definitely more time-consuming
As it makes little sense to first invest considerable time in evaluating CV or motivation only to find
out in the next step that the applicant does not meet the formal qualifications, we have decided to
check formal eligibility first, and then evaluate the CV or motivation of the remaining group.
6.2
The formal requirements
In order to be considered for admission to the IBA programme, applicants must first meet a number
of formal requirements:
•
•

•

The possession of a Dutch VWO diploma or a recognized international equivalent, with a
minimum unrounded average grade of 7.0 (or international equivalent).
Proof of a proficient level of English:
o For VWO diploma’s a minimum unrounded grade of 7.0
o For international diploma’s proof of proficiency at CERF B2 level (accepted tests and
scores can be found on the RSM website)
Proof of a proficient level of mathematics:
- For VWO diploma’s Mathematics A with a minimum unrounded grade of 7.0, or
Mathematics B with a minimum unrounded grade of 6.0
- For international diploma’s the required equivalent can be found on the RSM website.
- Applicants not meeting this requirement can prove their proficiency by taking the IBA
mathematics exam with a minimum score of 75%.

For international diplomas, conversion tables have been created using grade frequency data when
available from the Nuffic and the equivalent of the Dutch grade of 7.0 is used. As the application and
admissions process take place before most of our applicants have completed secondary school, the
grades of the before-last (‘penultimate’) school year are used as a point of reference.
Table 10: Formal requirement check-list
diploma
v

GPA 7.0
v

Math 7.0
v
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English 7.0
v

6.3

CV or motivation

Applicants who meet all of the formal requirements will proceed to the second selection round
where their motivation to participate in the IBA programme will be assessed.
Applicants can prove their motivation to participate in an international programme in business
administration by submitting a CV or answering our motivation question. The idea behind this choice
that applicants who have already been exposed to an international environment can illustrate their
motivation by showing us their international CV, while applicants who have not yet had the chance
to live and study in an international environment can explain their drive to do so by answering the
motivation question. Allowing applicants to choose between the two options levels the playing field
between these two groups.
Both the CV and motivation question will be scored according to criteria in predefined rubrics and
admissions staff will be trained in scoring both options. For the judgment of the CV and the answer
of the motivation question, IBA has developed an evaluation rubric when still working with the
Numerus Fixus that has proven to work. The admissions team is trained in order to bring uniformity
in judgment throughout the team. By awarding points, related to explicitly formulated criteria, a
threshold score can be calculated. The rubrics will ensure that each applicant is scored in a uniform
way and that both options give applicants an equal chance of selection. Applicants who receive an
acceptable score and meet the formal requirements, will be offered admission to the IBA
programme.
6.4
Rolling application
The IBA programme will work with an rolling online application system. Application is possible as
from October 1 each year. We plan to work with a system of rolling admission:
- The application deadline for Studielink and OLAF will be set at 15 January each year
- Students deemed to be deficient in mathematics and or English will have until 1 April to
resolve their deficiencies.
- Applicants who meet the formal criteria will be considered for admission and informed
within a period of six weeks. All applicants will be informed about the outcome of the
selection by the 15th of April.

7. Summary of application
Herewith the Bachelor programme in International Business Administration IBA offered by
Rotterdam School of Management, Erasmus University asks permission to work with so-called
additional requirements (‘Aanvullende Eisen’) cf. article 7.26 of the Dutch Higher Education Act in its
admission procedure as from the academic year 2023/2024 on. The application refers to the specific
educational concept ‘international classroom’ – presumably one of the concepts that could justify
working with additional requirements.
The IBA programme has worked with the concept of the international classroom since its inception
and has consolidated its consistent efforts in this area by acquiring the NVAO Distinctive Quality
Feature for Internationalisation, awarded in 2010 and re-awarded in 2013 with the qualification
‘excellent’, followed by the ECA certificate in 2016.
The additional requirements imply:
- Performance, as expressed by grade point average, grade for Mathematics, grade for English
- International profile and motivation for an international programme, to be checked through
assessing the CV or the answer on the motivation question.
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Appendix 1: Intended learning outcomes of the Bachelor IBA
Intended international & intercultural learning outcomes are presented in bold.
Prologue: We see contemporary International Business Administration as an interdisciplinary field.
During our programme we touch upon economics, social sciences, and technological disciplines in
relation to the theoretical foundations of the business sciences. We educate our students to become
responsible business leaders and be a force for positive change in the world.
After finishing our programme students should be able to….
ILOs International Business Administration
Content related aspects
ILO 1
Demonstrate knowledge of key management theories and models as well as most influential
empirical findings related to all functional areas in business administration and adjacent disciplines.
ILO 2
Demonstrate knowledge of the economic, environmental and social impact of organisations on
societies locally and globally.
ILO 3
Demonstrate knowledge of methods of scientific research in the business field.
Skills related aspects
ILO 4
Demonstrate the mastery of analytical skills while using quantitative and qualitative techniques to
analyse business problems and design solutions for those problems using a scientific research
approach.
ILO 5
Demonstrate the mastery of communication skills on an individual as well as team-based level, for
example by preparing a written, oral, and or digital research-based report about a business topic, and
by presenting and defending that report in front of a specialist or non-specialist audience.
ILO 6
Demonstrate being able to work in diverse teams.
ILO 7
Demonstrate the mastery of life-long learning skills to challenge one’s own limitations, recognize
opportunities for learning, acquire new knowledge, and undertake further study with a high degree
of autonomy.
Attitudes
ILO 8
Demonstrate a mind-set of working according to principles of trust and integrity, make the values
of a multicultural and international orientation the basis of their view of people and society, and
accept corporate social responsibility and sustainability as values.
ILO 9
Demonstrate an awareness of ethical and normative ways of thinking in scientific research in
business, and critically make independent choices for knowledge increase and scientific research in
business.
ILO 10
Demonstrate a critical mind-set of recognizing one’s own limitations, be prepared to revise one’s
own views when needed, and understand and interpret cultural limitations and restrictions.
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Appendix 2: break-down 1st year intake International Business Administration 2020/2021–
by nationality

Rank
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
Total

Nationality
The Netherlands
Germany
France
Italy
China
Bulgaria
Belgium
Poland
Spain
Turkey
Hungary
Portugal
Russia
Slovakia
Vietnam
India
Indonesia
Croatia
Azerbaijan
Romania
United Kingdom
Greece
Latvia
Ukraine
South-Korea
Egypt
Finland
Latvia
Austria

INTAKE IBA STUDENTS 2020-2021
#
%
Rank
Nationality
171 31,0%
30 Sweden
65
11,8%
31 Albania
52
9,4%
32 Armenia
26
4,7%
33 Belarus
19
3,4%
34 Costa Rica
16
2,9%
35 Denmark
14
2,5%
36 Japan
13
2,4%
37 Kazachstan
11
2,0%
38 Macedonia
11
2,0%
39 United States
10
1,8%
40 Argentina
9
1,6%
41 Ukraine
9
1,6%
42 Chile
8
1,4%
43 Estonia
8
1,4%
44 Philippines
7
1,3%
45 Georgia
7
1,3%
46 Ireland
7
1,3%
47 Iran
6
1,1%
48 Jordan
6
1,1%
49 Lebanon
5
0,9%
50 Morocco
5
0,9%
51 Mexico
5
0,9%
52 Myanmar
5
0,9%
53 Norway
5
0,9%
54 Slovenia
4
0,7%
55 Taiwan
4
0,7%
56 Thailand
3
0,5%
57 Czech Republic
3
0,5%

#
3
2
2
2
2
2
2
2
2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

%
0,5%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
552
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Appendix 3: break-down 1st year intake International Business Administration 2020/2021 – by
country of origin

Rank
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
Total

Country
Netherlands
Germany
France
Belgium
China
Bulgaria
Italy
Poland
Spain
Turkey
Indonesia
Vietnam
Russian Federation
United Arab Emirates
Croatia
Luxembourg
Slovakia
Ukraine
Azerbaijan
Hungary
India
Portugal
Switzerland
United Kingdom
Austria
Egypt
Greece
Japan
Latvia
Romania
Canada
Georgia
Lithuania
Mozambique
Thailand
United States

INTAKE IBA STUDENTS 2020-2021
#
%
Rank
Country
159 28,8%
37 Albania
59
10,7%
38 Chile
39
7,1%
39 Costa Rica
15
2,7%
40 Curaçao
15
2,7%
41 Finland
14
2,5%
42 Jordan
14
2,5%
43 Kazakhstan
14
2,5%
44 Morocco
13
2,4%
45 North Macedonia
11
2,0%
46 Saudi Arabia
10
1,8%
47 Singapore
10
1,8%
48 South Africa
9
1,6%
49 Sweden
8
1,4%
50 Armenia
7
1,3%
51 Belarus
7
1,3%
52 Brazil
7
1,3%
53 Cambodia
7
1,3%
54 Colombia
6
1,1%
55 Czechia
6
1,1%
56 Denmark
6
1,1%
57 Estonia
6
1,1%
58 Hong Kong
6
1,1%
59 Iran
6
1,1%
60 Ireland
5
0,9%
61 Korea
5
0,9%
62 Lebanon
5
0,9%
63 Mauritius
5
0,9%
64 Mexico
5
0,9%
65 Moldova
5
0,9%
66 Myanmar
4
0,7%
67 Norway
3
0,5%
68 Philippines
3
0,5%
69 Serbia
3
0,5%
70 Slovenia
3
0,5%
71 Taiwan
3
0,5%
72 Zambia

25

#
2
2
2
2
2
2
2
2
2
2
2
2
2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,4%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
0,2%
552

Appendix 4: break-down total student population IBA 2020-2021 – by
nationality

Rank
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
Total

Country
Netherlands
Germany
France
Italy
China
Belgium
Romania
Spain
Bulgaria
Vietnam
Turkey
Poland
Russia
India
Indonesia
Hungary
Portugal
Lithuania
Azerbaijan
South Korea
Sweden
Greece
Croatia
Slovakia
United Kingdom
Finland
Norway
Ukraine
Latvia
Austria
Egypt
Czech Republic
Ukraine
Denmark
Morocco
Albania
United States

TOTAL IBA POPULATION
#
%
Rank
Country
575 36,48%
38
Ireland
158 10,03%
39
Belarus
120 7,61%
40
Estonia
78 4,95%
41
Japan
44 2,79%
42
Kazachstan
42 2,66%
43
Mexico
35 2,22%
44
Taiwan
35 2,22%
45
Switzerland
33 2,09%
46
Brazil
28 1,78%
47
Costa Rica
26 1,65%
48
Georgia
24 1,52%
49
Iran
24 1,52%
50
Luxembourg
21 1,33%
51
Thailand
19 1,21%
52
Armenia
17 1,08%
53
Canada
17 1,08%
54
Colombia
16 1,02%
55
Cyprus
16 1,02%
56
Philippines
14 0,89%
57
Macedonia
14 0,89%
58
Malaysia
13 0,82%
59
New Zealand
15 0,95%
60
El Salvador
13 0,82%
61
South Africa
11 0,70%
62
Argentina
9
0,57%
63
Bosnia and Herzegovina
9
0,57%
64
Chile
9
0,57%
65
Israel
8
0,51%
66
Jordan
8
0,51%
67
Kosovo
7
0,44%
68
Lebanon
7
0,44%
69
Myanmar
6
0,38%
70
Uzbekistan
6
0,38%
71
Peru
6
0,38%
72
Serbia
5
0,32%
73
Slovenia
5
0,32%

#
5
4
4
4
4
4
4
4
3
3
3
3
3
3
2
2
2
2
2
2
2
2
2
2
1
1
1
1
1
1
1
1
1
1
1
1

%
0,32%
0,25%
0,25%
0,25%
0,25%
0,25%
0,25%
0,25%
0,19%
0,19%
0,19%
0,19%
0,19%
0,19%
0,13%
0,13%
0,13%
0,13%
0,13%
0,13%
0,13%
0,13%
0,13%
0,13%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
0,06%
1,576
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Appendix 5: performance ranking reference list Bachelor 2017-2020

BScBA - Bedrijfskunde
Weighted
Avg.
8,9

1

0,1

Cumulative
Percent
0,1

8,8

1

0,1

0,1

8,6

4

0,3

0,4

8,5

3

0,2

0,6

8,4

5

0,4

1,0

8,3

11

0,8

1,8

8,2

7

0,5

2,3

8,1

18

1,3

3,6

8

24

1,7

5,3

7,9

20

1,4

6,7

7,8

37

2,6

9,3

Top 15%

7,7

46

3,3

12,6

Top 20%

7,6

60

4,3

16,9

Top 25%

7,5

70

5,0

21,9

7,4

85

6,1

27,9

7,3

127

9,1

37,0

7,2

151

10,8

47,8

7,1

172

12,3

60,0

7

149

10,6

70,6

6,9

101

7,2

77,8

6,8

95

6,8

84,6

6,7

97

6,9

91,5

6,6

61

4,3

95,9

6,5

37

2,6

98,5

6,4

16

1,1

99,6

6,3

3

0,2

99,9

6,2

2

0,1

100,0

1403

100,0

Top 5%

Top 10%

Upper 50%

Lower 50%

Total

Frequency

Percent

a. Opleiding = BEDR W
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BScIBA - International Business Administration

5

Cumulative
Percent
0,4
0,4

4

0,3

0,7

9

10

0,8

1,5

8,9

10

0,8

2,2

8,8

12

0,9

3,2

8,7

19

1,5

4,7

8,6

26

2,0

6,7

8,5

22

1,7

8,4

8,4

36

2,8

11,2

8,3

51

4,0

15,1

8,2

37

2,9

18,0

8,1

43

3,3

21,3

8

56

4,3

25,7

7,9

73

5,7

31,3

7,8

70

5,4

36,8

7,7

85

6,6

43,4

7,6

105

8,1

51,5

7,5

88

6,8

58,3

7,4

109

8,5

66,8

7,3

101

7,8

74,6

7,2

103

8,0

82,6

7,1

75

5,8

88,4

7

67

5,2

93,6

6,9

34

2,6

96,3

6,8

21

1,6

97,9

6,7

10

0,8

98,7

6,6

7

0,5

99,2

6,5

7

0,5

99,8

6,4

2

0,2

99,9

6,3

1

0,1

100,0

1289

100,0

Weighted
Avg.
9,2
9,1
Top 5%

Top 10%
Top 15%
Top 20%
Top 25%

Upper 50%

Lower 50%

Total

Frequency

Percent

a. Opleiding = IN BUS ADM
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To

: Programme Committee BSc
Faculty Council
Executive Board RSM
From
: Adri Meijdam
Regarding
: Request for ‘Aanvullende Eisen’ IBA 2023-2024
Date
: 17 June 2021
------------------------------------------------------------------------------------------------------------------------------------1. How to do admission for IBA: looking back
The ‘Regeling inzake de toelating tot het hoger onderwijs’ of April 3, 2014 nr. 540459 enables in article
3.2 the appropriate programmes in higher education to work with so-called ‘Aanvullende Eisen’,
translated in the attached document as Additional Requirements. This will only be allowed if the
envisaged programme works with a specific educational concept. Next there should be a clear relation
between the educational concept on the one hand and the additional requirements on the other hand.
One of the concepts described in the ‘Memorie van Toelichting’ is the one of the international
classroom. The possession of a ‘Bijzonder Kenmerk Internationalisering (Distinctive Quality Feature
Internationalisation) from NVAO could be a positive indication in this regard.
The Bachelor Programme in International Business Administration IBA offered by Rotterdam School of
Management, Erasmus University has worked with this concept of the international classroom since its
inception in 2000. In short, IBA prepares its students for a career in international business, by providing
them with relevant content in the field of business administration and by providing them with skills and
attitudes to successfully work in internationally composed teams, in the Netherlands or abroad. By
immersing students in an international classroom, consisting of a large group of students with highly
diverse backgrounds, students can actually practice in the programme what they will be doing later on in
their careers. To achieve this goal, a diverse composition of the student body is a necessity. Hence, IBA
has always been keen on organizing its admission process in such a way that this envisaged diversity is
actually realised.
To safeguard the realisation of the concept, the IBA programme has worked with a selective admissions
policy throughout the years. Initially, with a decentralized selection procedure within a Numerus Fixus,
and from the year 2005 on within a pilot named ‘Ruim Baan voor Talent’, launched by the Ministry of
Education, enabling IBA to work with a fully selective admission system ‘Selectie aan de Poort’. Although
the ‘Selectie aan de Poort’ principle worked perfectly for IBA and although various evaluation
committees have identified IBA’s approach as ‘good practice’, after the pilot expired it was no longer
possible to work with ‘Selectie aan de Poort’, forcing IBA to think about alternatives.
Back then, three options have been studied:
- applying for the concept of small-scale intensive education
- applying for the concept of ‘Aanvullende Eisen’, based on the educational concept of the
International Classroom
- applying for a Numerus Fixus
A fourth option: changing to open admission, has never been considered: application numbers for IBA
are simply too high for that. In 2015 applications in Studielink already were around 2.000 and have
increased to 3.700 for the academic year 2021-2022.
The concept of small-scale intensive education was quickly abandoned: with an intake of around 550
students per year and a pretty straightforward organized curriculum, IBA can hardly be called ‘smallscale’ or ‘intensive’.

The option of ‘Aanvullende Eisen’ (Additional Requirements), capitalizing on the concept of the
international classroom seemed to perfectly fit with the programme concept. However, two formal
requirements prevented us from making the application:
- Under the regime of Additional Requirements it is formally not allowed to put a maximum on
the intake. For this, the instrument of the Numerus Fixus is in place;
- Under the regime of Additional Requirements, according to the NVAO protocol developed for it,
it was not allowed to select on grades.
These two disadvantages made us decide not to apply for Additional Requirements – although we had
some doubts on the legal basis of the rule on grades.
2. Working with Numerus Fixus for IBA: a dissatisfying experience
Hence, we were left with the option of the Numerus Fixus, which was introduced in the academic year
2017-2018.
We have worked now for four years with a Numerus Fixus for IBA, and we have concluded that this
approach does not work well for programmes recruiting internationally. In the execution it is visible that
the system of Numerus Fixus is very ‘Dutch’: it may work well for programmes for which it was initially
invented, studies in Medicine in particular, but back then these programmes were to a very large extent
only recruiting their students in the Netherlands.
For internationally recruiting programmes it is a different story. We know from our previous experience
with Selectie aan de Poort that the international student market is volatile. Students apply from all over
the globe for programmes all over the globe, and the final decision process is influenced by many
factors: brand image and reputation of the programme, rankings, labour market perspectives,
competitive position, pricing (tuition fee), availability of scholarships, availability and cost of
accommodation and over the past 10 years also the presence of other international students. For IBA
we found out that next to the brand image of RSM, the other main reason to apply for IBA at RSM is its
international dimension as it is primary reflected in the composition of its student body, with an intake
of 70% non-Dutch students and at least 55 different nationalities in each starting cohort, next to the
clear message that diversity is valued within IBA and that we try to capitalize on that.
The strict rules around the Numerus Fixus are in contrast with the volatility of the international student
market:
- A uniform date of 15 April on which applicants are notified if they are selected for the
programme is in strong contrast with the needs of the student market: early applicants (who are
usually the better ones) should be notified shortly after their application, and not months later –
with the risk of seeing them escape to other programmes;
- The system of place offerings with a place only becoming available after a selected applicant has
cancelled does not work in an international student market. We have seen that places offered in
June and July have an acceptance rate of 5 to 10%;
- This also explains why internationally recruiting programmes never fill their full Numerus Fixus
capacity, which has led to a practice of setting the Numerus Fixus capacity higher than actually
desired (for IBA, after a couple of years in which we clearly did not fill the capacity, this has led
to a situation in which we apply for a Fixus number of 650, hoping to end up with the target
number of 550. Similar situations are visible elsewhere in the Netherlands, with International
Business at Maastricht University applying for a cap of 875, hoping to end up around 700). This
again leads to the odd situation in which it looks that ‘the Numerus Fixus is not filled’….

3. Back to Aanvullende Eisen: the discussion on the ban on grades re-opened
As we are not happy with the Numerus Fixus, we have reopened discussions with the Ministry of OCW
and the NVAO on the options within Additional Requirements, in particular the ban on selection on
grades. After several discussion rounds it became clear that we were right in our initial assumption:
there is no legal basis for a ban on the use of grades as a selection criterion when working with
Additional Requirements. The Ministry of OCW has turned to NVAO, to let them know that NVAO should
change the ‘Protocol’ in this regard. NAVO has confirmed that they will do so.
This takes away one important roadblock for working with Additional Requirements. The other
roadblock, the ban on setting a cap, is still in place and cannot be removed. However, after carefully
studying our current applicant pool, we have determined that student intake can be regulated by our
admission criteria, and that there is no harm in ending up with 50 or 100 more students than our target
number.
Hence, we have decided to apply for Additional Requirements for IBA. With this document, IBA requests
to be granted permission to work with the system of Additional Requirements based on the concept of
the international classroom as per academic year 2023-2024. We think IBA is in a good position to make
this request:
- IBA has gathered considerable experience in executing a selective admission system that
honours the concept of the international classroom, which has always been a mix of the
international background and ambitions the students bring on the one hand, and performance
as expressed in grades on the other hand. Throughout the years, when still working with
‘Selectie aan de Poort’ various evaluation committees deemed the existing policy of IBA for
selective admission to be very adequate. In its final report ‘Wegen voor Talent’, the Hague,
2007, the Committee ‘Ruim baan voor talent’ chaired by mr A.H. Korthals, wrote: ‘The
committee sees the selection procedure of the IBA programme as a good practice, with a clearly
proven additional value’ (p.59). When working with the Numerus Fixus, IBA has maintained the
same selection criteria as it previously did: internationality and past academic performance and
it plans to use these two selection criteria again when stepping over to Additional
Requirements;
- A consistent policy regarding the chosen educational concept is important for this request. The
IBA programme has fully incorporated its chosen concept of the international classroom and
consequently has applied at NVAO for a Distinctive Quality Feature in Internationalisation.
Initially, this distinction was awarded by NVAO in 2010, with the qualification ‘good’. Upon its
renewal in 2013, the IBA programme was the first and only programme in the Netherlands that
was given the qualification ‘excellent’. In 2016, also the ECA certificate was awarded to IBA.
A more extensive description and motivation for this request is provided in the attached document.

•

•
•

Prof. Dr. Ansgar Richter
Dean

Date
Our reference
Your reference
Subject

Dr. E. J. Klitsie
Chair Faculty Council
klitsie@rsm.nl
Mandeville Building T7-17

7 October 2021
211002
Advice IBA Additional Requirements 2023-2024

Dear Ansgar,
On September 16th the Faculty Council discussed a proposal to apply for ‘Additional Requirements’ for the IBA
programme in the academic year 2023-2024. In response to this proposal, I am pleased to inform you that our advice
is positive.
We do want to remark that we appreciate that the Admissions team has developed a process on how to evaluate the
candidates based on rubrics and points. We are glad to see that motivation letters will play an equal role to CV, in
order to provide fair chances to a diverse set of potential students. If anything, we would recommend increasing the
emphasis on motivation. The reasoning here would be to avoid creating an unintended bias towards students who
have been lucky enough to have access to more opportunities during their secondary education. Relying more on
motivation than on CV would be very fitting with the school’s mission to be a force for positive change. Lastly, we
want to note that evaluating motivations is fuzzy and we advise to provide appropriate training to the staff members
who will be tasked with this.
I wish you all the best with the further process to establish the additional requirements for the IBA programme for the
academic year 2023-2024.
Kind regards,
On behalf of the Faculty Council,

Dr. E. J. Klitsie

Protocol toetsing
aanvullende eisen bij toelating
vanwege onderwijsconcept

10 februari 2014

1 Achtergrond
Instellingen hebben onder bepaalde omstandigheden de mogelijkheid aanvullende eisen te
stellen bij de toelating van studenten tot bacheloropleidingen in het hbo en wo. Met de
inwerkingtreding van de Wet Kwaliteit in verscheidenheid hoger onderwijs (2013) is het
mogelijk vanwege een specifiek onderwijsconcept op opleidingsniveau eisen te stellen bij de
1
toelating van aspirant-studenten.
Instellingen wordt de gelegenheid geboden, mits gerechtvaardigd, aspirant-studenten te
selecteren die passen bij het beroepsprofiel van de opleiding of (voor een specifieke
instelling en op opleidingsniveau) bij het onderwijsconcept (artikelen 7.26 en 7.26a WHW).
Selectie is dan mogelijk op basis van zogeheten aanvullende eisen: kennis, vaardigheden
en eigenschappen van de aspirant-student. Ze zijn ‘aanvullend’ ten opzichte van de
reguliere toelatingscriteria gebaseerd op vooropleiding (neergelegd in artikelen 7.24 en 7.25
WHW).
De minister van Onderwijs, Cultuur en Wetenschap beslist of een opleiding bij toelating
aanvullende eisen mag stellen. Wat betreft aanvullende eisen vanwege een specifiek
onderwijsconcept (“organisatie en inrichting van het onderwijs”) laat de minister zich
adviseren door de NVAO.
De NVAO toetst de noodzaak tot het stellen van aanvullende eisen vanwege het
onderwijsconcept. Dit protocol regelt de toetsing door de NVAO.

2 Wettelijk kader
Een opleiding die bij toelating aanvullende eisen hanteert, moet voldoen aan het bepaalde
in artikelen 7.26 eerste lid of 7.26a van de Wet op het hoger onderwijs en wetenschappelijk
onderzoek (WHW).
Artikel 7.26 (betreffende alle bacheloropleidingen, behalve de (leraren)opleidingen op het
gebied van de kunst):
“Indien de uitoefening van het beroep of de beroepen waarop een opleiding
voorbereidt, dan wel de organisatie en de inrichting van het onderwijs, specifieke eisen
stelt ten aanzien van kennis of vaardigheden die niet of niet in voldoende mate
onderdeel zijn van het voortgezet onderwijs […] of van het beroepsonderwijs […],
onderscheidenlijk specifieke eisen stelt ten aanzien van de eigenschappen van de
student, kunnen bij ministeriële regeling opleidingen worden aangewezen die op
daarbij aangegeven gronden eisen kunnen stellen in aanvulling op de eisen, bedoeld in
artikel 7.24. […]”

1

Wet van 10 juli 2013 tot wijziging van de Wet op het hoger onderwijs en wetenschappelijk onderzoek en enkele andere wetten in

verband met de uitvoering van diverse maatregelen, aangekondigd in de Strategische Agenda Hoger onderwijs, Onderzoek en
Wetenschap (Wet Kwaliteit in verscheidenheid hoger onderwijs), Stb. 2013, 298.
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Artikel 7.26a (betreffende (leraren)opleidingen op het gebied van de kunst):
“Bij ministeriële regeling worden voor de opleidingen op het gebied van de kunst en
voor de lerarenopleidingen op het gebied van de kunst in verband met de organisatie
en inrichting van het onderwijs dan wel de kennis of vaardigheden van de aanstaande
studenten en extraneï specifieke eisen gesteld in aanvulling op de eisen, bedoeld in
artikel 7.24. […]”

3 Toetsing
De instelling legt aan de NVAO een verzoek voor om aanvullende eisen te mogen hanteren
bij toelating tot een specifieke opleiding vanwege de organisatie en inrichting van die
opleiding (onderwijsconcept). De NVAO stelt een advies op aan de minister van Onderwijs,
Cultuur en Wetenschap na toetsing op de volgende gronden.

3.1

Uitgangspunten bij toetsing
De NVAO hanteert de volgende uitgangspunten bij toetsing van een verzoek:

3.2

1.

De bewijslast ligt bij de instelling; zij toont de noodzaak aan voor het stellen van
aanvullende eisen.

2.

De toetsing door de NVAO beperkt zich tot de noodzaak van de aanvullende
toelatingseisen en de geldigheid van de selectiegrond. De uitvoering van het selectieinstrument (met de vertaling in concrete criteria en normstelling) wordt niet vooraf
getoetst. Dat maakt deel uit van het reguliere onderzoek bij accreditatie, evenals de
kwaliteit van het onderwijsconcept.

Criteria
Bovenstaande uitgangspunten zijn geconcretiseerd in de volgende criteria:
1.

De opleiding heeft een specifiek onderwijsconcept dat aansluit bij de beoogde
eindkwalificatie van de opleiding, blijkend uit de beoordeling als ten minste ‘voldoende’
op standaard 2 ‘onderwijsleeromgeving’ (beperkt kader) of standaard 4 ‘vormgeving
programma’ (uitgebreid kader) ten behoeve van accreditatie of toets nieuwe opleiding.

2.

Om het onderwijsconcept ten volle tot zijn recht te laten komen zodat studenten daar
optimaal profijt van hebben, is een studentengroep met specifieke kennis,
vaardigheden of eigenschappen noodzakelijk.

3.

De selectiegrond betreft de onder 2. genoemde kennis, vaardigheden of
eigenschappen van de aspirant-student die direct verband houden met het
onderwijsconcept.

Daarnaast toetst de NVAO of er sprake is van één of meerdere van onderstaande situaties.
In deze situaties is het niet mogelijk aanvullende eisen te hanteren.
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1.

De voorgestelde selectiegrond betreft de inhoud van vakken uit het voortgezet
onderwijs of het beroepsonderwijs, of de hoogte van het gemiddeld eindcijfer op het
voortgezet onderwijs of het beroepsonderwijs (is bij of krachtens de wet uitgesloten).

2.

De voorgestelde selectiegrond betreft de huidige werkplek van de student (is in de wet
geregeld via eisen aan de werkkring).

3.

De voorgestelde selectiegrond betreft kennis of vaardigheden in een bepaald
vakgebied of discipline.

4 Procedure
Om te komen tot een advies aan de minister reikt de verzoekende instelling onderstaand
omschreven informatiedossier aan. Een dergelijk verzoek kan op ieder moment worden
ingediend en hoeft niet verbonden te zijn aan een aanvraag om accreditatie of toets nieuwe
opleiding. De NVAO volgt de beschreven behandelwijze.

4.1

Informatiedossier
In het dossier dat ten grondslag ligt aan de advisering door de NVAO dient de instelling een
overzicht te geven van het volgende:
– vermelding van de opleiding,
– beschrijving van onderwijsconcept,
– de voorgestelde selectiegrond,
– de instelling motiveert dat aan bovenstaande criteria wordt voldaan.

4.2

Behandeling
De instelling dient het verzoek in per post aan de NVAO en digitaal per e-mail via
webaanvraag@nvao.net.
De NVAO streeft ernaar binnen een periode van drie maanden nadat een aanvraag is
gedaan, een advies uit te brengen.
Het informatiedossier van de instelling dient de NVAO in staat te stellen tot een advies te
komen. In voorkomende gevallen kan de NVAO een commissie van deskundigen instellen
om haar te adviseren. Wanneer het informatiedossier al is onderbouwd met een rapport van
externe onafhankelijke deskundigen, is dat in beginsel niet nodig.
De NVAO stuurt het advies aan de instelling. De instelling kan zich desgevallend met het
advies melden bij het ministerie van Onderwijs, Cultuur en Wetenschap met het verzoek de
opleiding op te nemen in de ministeriële regeling.
De kosten verbonden aan deze procedure bedragen 800 euro, door de instelling te voldoen
vóórdat de NVAO een advies formuleert.
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