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1. INTRODUCTION 
 
Imagine, Bastiaan 32 years of age, completed his vocational training about a decade ago in 
Dordrecht but now wants to obtain a university degree. Being a young father and a dedicated 
worker, his time is limited. Or imagine Camilla in Ecuador who just received her bachelor in Sociology 
and wants to do a master abroad but cannot afford it. Or imagine all those students at Erasmus 
University who want to cross the boundaries of their discipline by taking electives and minors but 
cannot do so because the courses require them to be present on a particular time at a particular 
place.  
 
Erasmus University_Online (EU_O) aims to cater for the needs of these learners by offering 
accessible, high-quality online education at Erasmus University Rotterdam. The Schools are in the 
lead, because they decide if, when and how they will offer content under the banner of EU_O, for 
example an online premaster program for Bastiaan, an online MA degree program for Camilla and a 
wide range of electives, minors and double degrees for current EUR students.  
 
The Taskforce EU_O proposes to develop Erasmus University_Online within the context of a public 
university, maximizing the accessibility for all who are qualified to enroll in an academic degree 
program. Institutionally, EU_O will be an ‘extra’ because educational programs labelled as EU_O will 
be offered by the Schools in addition to EUR’s regular degree programs. By its focus on accessible, 
high-quality online education, EU_O pays a specific contribution to Erasmus University’s Strategy 
2024 of creating positive societal impact. In particular for students, but also for lecturers and 
researchers who will be able to reach out to new audiences by means of their online teaching. In its 
program development, EU_O builds upon the key research areas of Erasmus University to sustain 
the close relation between research and teaching. EU_O will incorporate content developed in 
campus teaching, but it is also possible that EU_O contributes newly developed content to campus 
teaching. The interaction between online and on campus applies to didactics as well, although it is 
acknowledged that high-quality online education requires new and innovative didactics targeted at 
online delivery and assessment. At a more general level, EU_O is embedded in the EUR strategy by 
embracing the Erasmian values. Courses are designed in such a way that they feed the open minded 
and entrepreneurial attitudes of students and lecturers, facilitating connections and enabling them 
to engage with society as true world citizens. The emphasis on reaching out to students and 
(lifelong) learners who thus far experienced physical or psychological distance to the university is 
another way in which EU_O aims to create positive societal impact. 
 
The Taskforce EU_O finds it timely to start developing EU_O because the local and global landscape 
of academic education is changing rapidly as a result of the COVID-19 crisis, which creates 
challenging opportunities. Online delivery is instrumental in reaching out to prospective students 
and learners who cannot come to the campus because of different reasons (e.g., COVID-19, the 
students’ financial situation or their health or their distance from Rotterdam). This Proposal is the 
first step in developing EU_O. It includes a concise external analysis of the international academic 
landscape of online delivery and an internal survey to gather insight in how EUR’s lecturers and 
professional supporters see the future of online education. The critical assessment of the 
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information results in the recommendation to the Executive Board of Erasmus University to take the 
second step by investing in developing a detailed Project Plan for EU_O in collaboration with the 
Schools that are willing to take this next step in future oriented education. The contribution of EUR 
students from different backgrounds (e.g., University Council, Students-4-Students, ECE-Students) to 
the ideas behind EU_O feeds the confidence that EU_O will be attractive to current and future 
students. 
 
The current Proposal focuses on the opportunities for online academic education, while 
acknowledging the constraints and challenges. Many of these are policy related and require detailed 
analysis in the next phase, for example the constraints concerned with legal aspects of education at 
a public university in The Netherlands. Others concern the situation at Erasmus University, for 
example with respect to the tension between capability and capacity: the information presented in 
this Proposal shows that a substantial number of lecturers and supporters in EUR’s Schools and the 
professional services are capable and willing to invest in developing high-quality online education. 
But it is clear that such investment requires an increase in teaching and support capacity and more 
insight into how contributing to EU_O may be beneficial to one’s academic career.   
 
 
2. BACKGROUND of the ErasmusU_Online project 
 
The COVID-19 crisis of early 2020 has forced Erasmus University to speed up its activities in online 
education. From March onwards, teaching staff and professional services in the Schools collaborated 
closely with the Media Support Centre, IT, CIO, E&S, Risbo and CLI to realize this major endeavor. 
Now, at the end of the academic year 2019-2020 we safely say that Erasmus University succeeded in 
this online turn, thanks to the huge commitment of all involved. British educationalist Gilly Salmon 
characterizes this first reaction to the crisis as an emergency response and argues that when the 
necessary changes in teaching and assessment are realized, a window of opportunity opens about 
“how a university might move from the current situation in which established face-to-face practice is 
being replicated through available technology, towards sustainable, high-quality online models” 
(Salmon, 2020). EU_O aims to open that window for the EUR. DeVaney and his colleagues (2020) 
define three stages in digital transformation based on their experiences in British and US universities 
and Coursera. A university can be Digital Newcomer, an Emerging Adopter or an Advanced 
Institution. Erasmus University Rotterdam qualifies as Emerging Adopter because our Schools 
already realized multiple successful online learning projects and the EUR has the required 
technology in place for delivery, communication and collaboration. To become and Advanced 
Institution during the window of opportunity, EUR Schools “now need to accelerate their digital 
transformation journey with institutional intent and a task force dedicated to building online 
strategy” (DeVaney et al., 2020). The urge to act now is also expressed in the Netherlands, for 
example by Fikkers and Kamalski (2020) who argue that traditional universities need to respond 
urgently to the competitive offers of online education by commercial suppliers. Recently, 
Wageningen University & Research (WRU) has developed its international profile by offering a range 
of online only MA programs (https://www.wur.nl/en/Education-Programmes/online-education.htm) 
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The rapid realization of online education was also possible because of the experience gained by the 
Schools in previous years as part of ‘Digitaal=Normaal’ and, more recently, the projects supported by 
the CLI. The 24 MOOCs published on Coursera (https://www.coursera.org/erasmus) are a major 
example of what EUR Schools have been able to realize in online education, which resulted in the 
EUR being among the largest suppliers in Europe of MOOCs on Coursera. Most other educational 
innovation projects are concerned with blended learning formats combining online teaching with 
campus based ‘offline’ teaching while also combining in-class assessment with testing suited to the 
virtual environment. 
 
Successful higher education is not only about teaching in an institutionalized academic environment, 
but also about creating opportunities for students to engage themselves with scientific knowledge 
and skills. As the three cases above illustrate, EU_O aims to engage current students, as well as 
future students including non-traditional ones. Globally, students increasingly demand flexible 
educational models, and many of them turn to online education to fill this need, as illustrated for 
example by the recent surge in MOOC enrollments, including the ones offered by Erasmus 
University. Student representatives in the EUR University Council urged the university to invest more 
in developing high quality only programs, which would contribute to a more flexible curriculum.  
 
Early April, the Rector Magnificus and the Academic Director of the Community for Learning and 
Innovation (CLI) discussed the transition to online delivery that was realized rapidly and how that 
ground-breaking experience could contribute to Erasmus University’s profile in the near future. The 
CLI Director translated the fruits of the initial conversation into a Memorandum about 
ErasmusU_Online (24 April 2020) that was approved by the Rector and the Directors and Vice-Deans 
of Education. It resulted in establishing a Taskforce ErasmusU_Online.  
 
 
2.1 The Taskforce EU_O 
 
The Taskforce was given the assignment to develop in collaboration with the Schools a concise 
Proposal for sustainable, high-quality online education at the EUR that contains an analysis of the 
internal situation at the EUR in combination with an external analysis of the international market of 
online education. The internal analysis is concerned with what the EUR already accomplished in 
online education and what the aspirations and opportunities are for increasing and improving EUR’s 
online portfolio. The external market analysis is targeted at identifying universities with whom the 
EUR could collaborate in developing an online portfolio.  
 
The composition of the Taskforce was meant to reflect a balance between different interests across 
the university including students, teaching staff and professional supporters from different 
backgrounds (Figure 1) 
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Chair   Academic Director CLI 
Secretary  CLI Projectleader 
Members  Central Policy Advisor Academic Affairs 
  Program manager CLI 
  Educational expert Risbo 
  Information Manager Education / CIO 
 Students Student University Council  
  Student Erasmus Centre for Entrepreneurship 
 Schools Policy director E-Master RSM/ESE 
  L&I manager EMC 
  Dean ESL 
  Full Professor ESL & Open University 
  Full Professor ESHPM 
  Associate Professor ESSB 

Figure 1: the composition of the Taskforce 
 
2.2 Starting points for EU_O 
 
The current Proposal was developed in a period of rapid transition. Identifying a set of starting 
points helped to pave the way towards EU_O. 
 
2.2.1 The hybrid model and online course delivery 
From the academic year 2020-2021 on, Erasmus University Rotterdam embraces a hybrid model of 
content delivery (combining on campus & online teaching) to be able to deal with the challenges of 
the COVID-19 pandemic. EUR highly values face-to-face on campus education serving both local and 
global students but acknowledges that online delivery is required in addition. The hybrid model 
builds upon earlier forms of ‘blended education’ but with the balance shifting towards a larger 
online component. The hybrid model implies a kind of ‘turn taking’, so that students come to the 
campus in their course week 1 to take classes, in week 2 they turn online, in week 3 they are on 
campus again, in week 4 to 7 the course is online and week 8 concludes on campus. 
 
EU_O has the specific goal to design and implement a substantial portfolio of online courses. The 
courses will predominantly be delivered online but may contain a short ‘on campus’ component, for 
example in the form of a (summative) assessment period (day, week, month). It is taken into account 
that both online only delivery and the combination with on campus teaching require reliable forms 
of assessment. 
 
2.2.2 The ambition to go beyond augmentation 
EU_O is ambitious with respect to educational innovation and the application of (digital) technology.  
Ruben Puentedura’s SAMR model (2020) of educational innovation and the subsequent role of 
technology is helpful in this respect. He distinguishes four phases in processes of educational 
transition.  

1. Substitution (online for offline, the common practice during the corona crisis) 
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2. Augmentation (cases where educational technology was used to solve unforeseen problems, 
e.g., online proctoring) 

3. Modification (the (technological) innovations enable redesigning courses)  
4. Redefinition (the (technological) innovations result in formats that were inconceivable 

previously). 
Redefinition is characteristic for EU_O because the project requires fundamental choices with 
respect to design, delivery and assessment of academic content.  
 
2.2.3 Specific starting points 
The Schools are in the lead of program development, because they are in charge of the content (e.g. 
courses, premasters, double degrees, degree programs) within the context of EU_O. The online 
programs developed by the Schools under the umbrella of EU_O are seen as an addition to their 
portfolio and not meant to replace current campus based (and blended) education. Consequently, 
EU_O will be a sub-brand of Erasmus University Rotterdam highlighting the high-quality online 
education offered by EUR’s Schools.  
 
The ambitions of EU_O are aligned with EUR’s strategic mission of creating positive societal impact. 
This certainly applies to the principle of offering accessible online education that contributes to 
students’ intellectual and professional development but possibly also to their prosperity. The links 
with the Erasmian values could be operationalized in the obligation to explicitly address (some of) 
the values in every EU_O course. All in all, EU_O will amount to a high-profile contribution to 
Erasmus University’s strategic focus on future oriented education that enables students to 
personalize their (online) learning to a high degree, engaging them with societal challenges in their 
immediate and global context. EU_O’s future-oriented profile will be further boosted by 
incorporating contributions from EUR’s alumni.  
 
High quality online education is not a copy of campus-based education that is commonly 
characterized by a sequence of lectures concluded with high-stake assessment. On the contrary, by 
Redefining education, EU_O aims to combine the advantages of online delivery with the most 
powerful didactic approaches within a constructively aligned learning environment. Online learning 
will be an active discovery engaging students in exploring themselves and their context and sharing 
it with their peers and teachers online (peer learning). Peer reviewed authentic capstone projects 
create opportunities to relate to relevant (societal) communities creating impact at the core of 
EU_O.  
 
An important starting point concerns the required investment by the university and the Schools but 
also by individual contributors. New, innovative initiatives always require an extra investment of 
effort, time and money, but in this case the COVID-19 crisis resulted in a better view of what kind of 
investments are required for boosting the online education profile of Erasmus University. For 
example, unbundling the tasks of lecturers by offering technical and didactic support makes the live 
of the teacher easier but may result in increased pressure on the professional supporters. 
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EU_O aims to offer accessible online education within the legal framework of Dutch public 
universities. Therefore, the Proposal’s primary focus is on accredited degree programs.  These can 
either be full degree programs, separate courses, a set of related course or minors. Secondary, EU_O 
includes (non-) accredited preparatory programs as in the case of premasters. The focus on 
accredited degrees differentiates EU_O’s portfolio from courses that are concluded with a (non-
accredited) diploma or certificate as in the case of Coursera’s MOOCs. 
 
2.3 Our approach 
 
The current plan has been developed in a limited time span and is based on multiple sources. We 
conducted desk research, used the available information provided by our own professional 
(inter)national network, commissioned internal and external research and held expert interviews 
with key informants at Erasmus University.  
 
2.3.1 Internal survey 
The internal survey had two aims. First, we wanted to gain more insight in how our lecturers, 
professional supporters and students1 thought about the prospect for online education at Erasmus 
University. Obviously, their perspectives are influenced by their experiences during the COVID-19 
crisis, so these experiences were also covered. Next, the results of the internal survey were also 
meant to provide information for the external research, enabling the researchers to target the 
questions asked to external informants at issues that were marked as crucial by the respondents of 
the internal survey. The internal survey was conducted by Risbo-research. The Taskforce and Risbo 
agreed that sending the questionnaire to a random sample of EUR staff would not be beneficial to 
the aims. Therefore, we used purposive sampling to reach staff that was actively involved in 
teaching. We asked the CLI network of Learning & Innovation consultants to list approximately 20 
colleagues in their School, making sure that the list contained innovative lecturers as well as more 
traditional lecturers. The results are reported in Section 3 of this Proposal. There you will also find a 
few important examples of courses and programs that are already offered online at EUR, generally in 
a blended format. 
 
2.3.2 External partnership analysis 
At the onset, the Taskforce was aware of the increasing dynamics in online education as a result of 
the COVID-19 crisis. We felt it was urgent to develop our ideas and we knew we could benefit from 
the experiences of universities with an excellent track record and reputation with respect to online 
education. A collaboration could result in a partnership that would be beneficial to both parties. We 
commissioned Deloitte to conduct this analysis, because of their extensive international network in 
higher education and their guarantee that they could deliver the analysis within a month. The 
partnership analysis aimed at identifying potential partners that matched the ambitions of EU_O, 
taking into account that some partners would be attractive because of the learning experience they 
offer (educational focus) and others would be attractive because of the technology they use for 

 
1 In the survey targeted at students the response was too low to warrant a meaningful interpretation. 
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delivery. Deloitte’s research was based on interviews with stakeholders, global consultation and 
desk research. The results are reported in Section 4 of this Proposal.  
 
2.3.3 Interviews 
The Chair and Secretary of the Taskforce gathered information by means of short interviews and 
specific consultations with a variety of stakeholders and key informants within Erasmus University. 
The people consulted included two Deans of EUR Schools, a Vice-Dean of Education, Learning & 
Innovation consultants, members of the e-Master RSM/ESE Steering Committee, a team from 
Instructure (Canvas) and colleagues who informed us about the Open University and the (national) 
SURF ‘Acceleration Agenda’. The results of the interviews have been used as background 
information to focus the Taskforce’s work and are not reported separately.  
 
 
3. THE INTERNAL CONTEXT at EUR 
 
3.1 The major results of the internal survey 
The online survey about the prospects for online education in the future was sent to 411 potential 
respondents and completed by 91, realizing a high response rate of 22 percent. It was not possible 
to analyze the non-response, so it is conceivable that the respondents already had a positive 
attitude towards teaching in general and online delivery in particular. Respondents included 
teachers from all ranks (from tutor to full professor) and professional supporters. All Schools were 
present in the sample, except the Medical School. The survey was conducted in June 2020 and also 
included questions about the respondents’ experiences with online teaching during the COVID-19 
crisis. The results showed that the transition to online-only delivery had been a major challenge 
resulting in a heavy workload. At the same time many respondents proudly expressed in the open 
questions that they succeeded, which was possible because of the available technical facilities 
(hardware and software), the (technical) support and the smooth collaboration with fellow teachers. 
The details of the COVID-19 experience present a diverse picture that is relevant for future 
developments in online-only delivery. The work of Learning & Innovation consultants, the 
Community for Learning & Innovation, IT & Risbo was appreciated in helping lecturers moving to 
online modes of education, providing technical support on technical issues as well as creating 
guidelines for didactics and delivery on different platforms (e.g., Canvas, Zoom, Panopto). 
 
It was often mentioned that new and specific didactical models were needed because online 
delivery makes it easier for students to disengage. The lack of face-to-face contact in class and on 
campus between students and between teachers and students was also seen as causing feelings of 
loneliness among both students and staff. Regarding the practical and technical support, many 
professionals said they needed more hands-on support against the backdrop of the general support 
that was already offered and appreciated.  
 
All respondents underscored the necessity of online delivery in the future. It was acknowledged that 
online education is well suited to transfer factual knowledge and may offer new opportunities for 
individualizing education in supervision and support. At the same time, it stood out in the results 
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that most respondents see on campus education as a key feature of academic education at the EUR, 
not only because interaction is necessary for students to develop a scientific attitude, but also 
because it contributes to the job satisfaction of many respondents. Consequently, a large majority 
(65 percent) prefers a blended model of education that combines online and on campus teaching. 
Differences exist with respect to the balance between online and on campus: half of the 
respondents chose 20 percent online, the other half said 50 percent online. The differences could 
not be attributed to differences between the Schools. Finally, some respondents noted a lack of an 
EUR-wide vision and strategy with respect to online education. 
 
3.2 Current and near future initiatives of online delivery at Erasmus University 
The Taskforce aimed to create an inventory of online courses and programs were already 
established or currently under development in addition to the survey, because this kind of overview 
would be instrumental in getting a better perspective on the prospects of a portfolio of online 
courses. The Taskforce members and the Learning & Innovation managers in the Schools were asked 
to contribute to the inventory. Many Schools indicate that they are working hard to improve the 
quality of the current, ‘regular’ online offer, responding to the probability that online delivery is 
necessary as long as the COVID19 pandemic is with us. This is especially urgent for Schools with a 
substantial international student population. The informants generally agree that the internationally 
oriented masters are most feasible to contribute to EU_O’s portfolio. 
 
Across different Schools there are examples of courses that have a strong online component and can 
be used as exemplary cases for future development of a university-wide portfolio of online courses. 
We list a few examples of courses that often were developed before the COVID-19 crisis and 
examples of courses that are in advanced stages of development. The list is selective, and not 
complete yet, as it appears that many colleagues started initiatives recently. 
 

- Vrijdagmiddag Onderwijs (ESL) (established, blended) 
- Minor Global Health (EMC) (established, online only)  
- Interdisciplinary minor: Introducing educational technology, prototyping & design 

(ErasmusX) (established, blended) 
- MA courses (ISS) (established/in development, online only) 
- Honors Program Communicating Sustainability in an Intercultural Context (EUC & ESHCC) 

(established, blended)  
- Psychology of the Digital Media (ESSB) (established) 
- Health Psychology & Digital Interventions (ESSB) (established) 
- Organisational Dynamics in the Digital Society (Interdisciplinary master ESSB) (established) 
- Webinar about the impact of the COVID-19 pandemic on professional communication 

(ESHCC) (in development) 
- E-Masters RSM/ESE (in development) 

 
The examples show the diversity of the initiatives seizing the possibilities that online education 
offers. Taken together, they provide fertile ground for developing a larger portfolio of courses with a 
strong online component.  
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4. EXTERNAL PARTNERSHIP ANALYSIS: MAJOR RESULTS 
 
In this analysis, four criteria were used to select universities among the leading global players in 
online higher education: 

1. The university has comparable institutional characteristics, in particular with respect to 
being inclusive rather than selective and the ways in which they are funded. 

2. The university has extensive experience with online education. 
3. In offering education, the university focuses on a hybrid model rather than on online-only 

delivery.  
4. The university consistently focuses on high quality education and research. 

 
A university that meets the criteria would potentially be a candidate for collaboration to deliver 
online education at Erasmus University. The criteria resulted in a long-list of potential collaborators 
that was shortened by applying Deloitte’s maturity framework approach. In this qualitative 
assessment, each university is plotted on an ordinal ranking scale to assess their maturity on a set of 
specific features that were chosen to enable comparing that university to EU_O’s desired future 
state. Four features were used: 

a) Online strategy analysis (including online focus, online presence and online offerings) 
b) Student experience analysis (including online learning, flexibility and cost for students) 
c) Teacher experience analysis (including online teacher experience, assessment and delivery 

methodology) 
d) Technology analysis (including its capabilities and the service model behind the technology. 

This also included whether the vendor of the technology was visible in the delivery of 
courses)  

The application of the criteria and the maturity framework resulted in a recommendation to keep or 
explore collaboration with four universities that are similar to EUR (in particular to EU_O’s 
ambitions) in their focus on improving student success by providing high quality online education, 
flexibility in offering and taking courses (both in modular and packaged forms of delivery) and in a 
readiness to experiment with educational technologies. One difference stood out: at EUR student 
admission is confined to once or twice a year, while the other universities had a higher admission 
frequency. The shortlisted universities are: 

- Arizona State University (US) 
Public research university. One of the largest state universities according to enrollment with 
over 150 online degree programs branded as ASU Online. 

- Boston University (US) 
Private non-profit research university focused on law, medicine and engineering. 

- Penn State University (US) 
Public research state university in Pennsylvania with a dedicated online ‘World Campus’.  

- University of Maryland – College Park (US) 
Public state flagship research university in Maryland with a Global Classroom initiative. 
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Two universities were found to be particularly attractive as future collaborators. It is therefore 
recommended to 

- Explore collaboration with Boston University  
- Focus on collaboration with Boston University on strategical positioning 
- Keep collaborating with Arizona State University  
- Focus on collaboration with Arizona State University on operational execution 

 
 
5. RECOMMENDATION 
 
The information gathered in the internal and external investigations, the interviews and through 
desk research was critically appraised. The Taskforce EU_O draws the conclusion that there is 
substantial support within Erasmus University to turn the Proposal about EU_O into a Project. The 
analysis of the international market and the potential to collaborate are also reasons for optimism 
about the feasibility of expanding EUR’s online portfolio in the near future. This results in the 
following recommendation to the Executive Board. 
 
Embrace the current Proposal EU_O as the basis for developing a detailed Project Plan for EU_O and 
appoint a Steering Committee that is responsible for the development of the plan. 
 
The Taskforce advises to address the following issues in the Project Plan. 
 
1. The scope  
It is advised to focus initially on master level education including NVAO accredited MA degree 
programs, non-accredited pre-master programs and, possibly, MA courses or clusters of courses. 
Starting at the MA level is feasible, because almost all EUR masters are one year and by definition 
targeted at students who are already familiar with the university system. Consequently, the logistics 
are less complex compared to offering a three-year BA program.   
 

- The focus on accredited MA programs enables EU_O to profit from Erasmus University’s 
excellent reputation in research, because all Schools offer MA and RMA programs that are 
closely aligned with the research conducted in the School. Generally, a curricular one-year 
program is necessary for students to profit from the integration of research and education. 
Online delivery contributes to flexibility and personalized learning, implying that students 
have more freedom to take their classes at times and locations they prefer. 

- Offering online premaster programs is attractive because of four reasons. First, premasters 
are not accredited, which creates more freedom in program development. Second, a 
premaster could be a way to reach out to students and lifelong learners who are formally 
not qualified to enroll at the university, which would contribute to the outreach agenda of 
the EUR Strategy 2024. A premaster with low entry requirements enables them to take the 
course and enroll in an (online) MA at the EUR after they successfully completed the 
premaster. Third, an online premaster is a cost-efficient way for both students and the EUR 
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to enable prospective students to get a better idea of what the MA program amounts to. 
Fourth, a portfolio of online premasters is a good tool to profile the EUR in a different way, 
including highlighting the strategic goals of the university.  

- In addition, Schools and EU_O could consider offering separate courses, or modules, from 
MA programs to meet the needs of particular target groups, as in the case of so-called 
executive education. This turns out to be more complicated than expected, because this 
opportunity is confined by the legal constraint that it is not allowed to offer educational 
products in the private domain that were developed with public funding. 

 
EU_O’s portfolio could further consist in offering electives, (interdisciplinary) minors and elements of 
double degree programs. It is not recommended to offer initial BA degree programs, because the 
experience at other, comparable universities has shown that it is very difficult to retain students in a 
BA, which is probably due to the different kind or even lack of social bonding in an online 
environment. 
 
2. The contributors 
The Executive Board is advised to consult the Deans and Vice-Deans of Education of the Schools in 
order to determine which Schools are ready to become forerunners in this project. In this 
consultation, the inventory (see section 3.2) could be filled with other examples. The Taskforce 
experienced that not all Schools are aware of online initiatives under development, which warrants 
an extra effort in gathering this information. 
 
It is also advised to decide on the kind of relation with Boston University and ASU, in particular with 
respect to the working relation with relevant informants at these institutions. In addition, it seems 
advisable to investigate what the benefits would be of partnering with or outsourcing certain tasks 
to commercial parties in higher education, such as, for example The Cambridge Education Group 
(https://www.cambridgeeducationgroup.com/home.htm). On the one hand, this could increase the 
capacity by involving lecturers from outside Erasmus University, on the other hand it is conceivable 
that Schools are reluctant to outsource actual teaching.  
 
3. Involve the participatory bodies and Raad van Toezicht 
The current Proposal profited from contributions by members of the University Council and partially 
responded to needs expressed by students in different participatory bodies. It is advised to increase 
the support base of EU_O by involving the participatory bodies and the Raad van Toezicht at an 
early stage of the project. 
 
4. EU_O and EUR Strategy 2024 
At different spots in this Proposal we emphasized the contribution of EU_O to the strategic mission 
of the EUR. The Taskforce advises to enhance this connection by regular exchange between the 
EU_O Steering Committee and the three Strategy Communities and their leaders:  

- Personal Professional Development of students (EUR 1). EU_O’s contribution concerns both 
the increase of personalized learning for current students and reaching out to future 
students and (lifelong) learners. 
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- Investing in Innovation Capacity of teachers and professional supporters (EUR 2). EU_O will 
develop and supply innovative teaching formats that potentially also contribute to 
improving campus teaching 

- Investing in Personal Learning through online facilities (EUR 3). The relation with EU_O is 
very close, because of the shared goal of developing a high-quality platform for online 
delivery. 

The Taskforce also advises to keep in close contact with the teams in charge of ErasmusX, Impact at 
the Core and Student Wellbeing.  
 
5. Online capabilities 
To facilitate the development of EU_O it is advised to use Gartner’s Student Life Cycle to define the 
core online learning capabilities to address all elements in the cycle from student recruitment to 
data management and analytics (see Figure 2).  
 
 
 
6. Facilitation of support  
 
 
 
 
 
 
 
 
 
 
6. Organizational entity 
The Schools are in the lead, because they determine if they will join EU_O, and if so in what way and 
with what kind of academic content. The potential partners in the USA have a strong, centralized 
organization in which the approach to online education, didactics and processes for creating course 
content are embedded. The Taskforce advises to follow their example by creating a separate online 
education entity that is capable to develop innovative formats of online didactics and online 
assessment based on a ‘online-by-design’ approach. This separate entity will be instrumental to 
ensure that the content developed within EU_O will be reusable and curatable. The academic 
content itself will be developed by faculty in the Schools based on their specific expertise in research 
and education.  
 
7. The online learning eco system 
The external analysis showed the value of an online learning ecosystem that amounts to an 
integrated educational landscape providing a seamless online learning experience for students, 
teachers and supporters. According to the Taskforce it is not necessary to seek collaboration with a 

 
   Figure 2: capabilities in relation to the student lifecycle 
 
 
 
 
Figure @@: a model of the student lifecycle 
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new provider of an online platform because Canvas, EUR’s current LMS, is capable to provide the 
services needed for online delivery.  
 
8. Legal advice 
During the process it became clear that the legal context is complex. Academic Affairs has submitted 
a detailed set of legal questions to law firm VBK to gain insight in the legal opportunities and 
constraints. In a similar vein, the NVAO has been consulted to find out if the NVAO would formulate 
specific demands for online delivery of academic content within a public university. That is not the 
case. The current criteria for accreditation apply and it is not foreseen that NVAO will publish 
specific criteria for online delivery. The Taskforce advises to attain the highest priority to legal 
aspects, because the outcomes may have consequences for the feasibility of the Project Plan.  
 
9. Develop business cases 
Before Erasmus University can establish EU_O it is necessary to know the cost in relation to 
expected benefits. The current Proposal is based on the fundamental proposition to offer accessible 
online education to a diverse community of students and (life-long) learners. EU_O aims to reach out 
by sharing knowledge and by engaging (new) students and learners in the acquisition of knowledge. 
An alternative option is to embed online-only delivery in a for-profit model. The Taskforce advises to 
determine first how the Project phase (including the Steering committee and its support) will be 
financed and how the Schools will contribute financially. Next is the business case that must answer 
how cost-efficient EU_O will be or that Erasmus University rather needs to expand its for-profit 
educational portfolio. Two conversations with CPC made clear that it is complex to define a general 
business case for EU_O. It is therefore recommended to use the financial model that has been 
developed for EUR’s strategic initiatives to define two to four business cases within EU_O. For 
example, detailing the cost and expected benefits of a MA program, respectively a premaster, or an 
interdisciplinary minor.  
 
10. Planning 
The current Proposal was developed in the very short time span of 10 weeks. The Taskforce 
experienced that boosting Erasmus University’s online education comes with many complex policy 
decisions on a local and national scale. Developing a balanced view on EU_O is potentially very time 
consuming and may very well become rather abstract. Therefore, we advocate a Rotterdam style 
hands-on approach by prioritizing a short-term realization of three to five EU_O initiatives. In the 
ideal case, these initiatives are based on what is already available in the Schools (see section 3.2). 
Apart from that, a short-term investment in a premaster program is feasible for reasons given above 
(see: 1. scope). This fast track realization of a few well-chosen initiatives will result in valuable 
information about many aspects of EU_O and creates room for a slow track investigation of issues 
that must be scrutinized before the EU_O initiative can be expanded. Plan. 
 
11. Communication 
EU_O has the potential to become a high-profile asset of Erasmus University. We foresee that the 
public discussion about online education and the future of brick-and-mortar universities intensifies. 
Therefore, we advise to develop a communication plan on short notice with the aim to inform 
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audiences inside and outside the EUR about the core ideas of EU_O and the first steps in the project 
that may include fast track realization of a few initiatives. 
 
12. Seek a balance between enthusiasm for innovation and workload 
The EU_O Proposal is partially based upon what was already realized at the EUR before and during 
the COVID-19 crisis. Teaching staff and professional supporters worked very hard during the crisis to 
deal with the challenges of Substituting on campus education by online courses. This has led to an 
increase in workload, which may imply that not everyone is ready to take the next step. It is advised 
to facilitate the innovative potential at Erasmus University in such a way that it does not increase the 
workload of the forerunners in innovation. The Taskforce advises to involve HR in order to 
investigate how contributing to EU_O could fit in the diversified career paths that are foreseen in the 
national ‘Erkennen & Waarderen’ program (VSNU, NFU, KNAW, NWO & ZonMw, 2019). 
 
 
6. NEXT STEPS 
 
This is the final version of the Proposal EU_O. It has been submitted on 14 September 2020 to the 
Executive Board and to the Vice-Deans and Directors of Education. An earlier version was critically 
discussed by the Taskforce EU_O on 28 August 2020 after which the comments were incorporated in 
the final version. The Taskforce ‘s recommendation (see 5. above) includes the appointment of a 
Steering Committee as the next step in developing EU_O. 
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